DOCUMENT RESUME 



ED 329 770 



CE 057 349 



AUTHOR 
TITLE 

INSTITUTION 
REPORT NO 
PUB DATE 
NOTE 

AVAILABLE FROM 



PUB TYPE 



Rogers, Alan, Ed«; And Others 

Partners in Literacy. A Pilot Attitudinal Survey of 

Literacy Animators in Tcuail Nadu, India. 

Education for Development, King's Lynn (England). 

ISBN-1-870447-03-4 

89 

48p. 

Education for Development r Ulph Cottage, Church 
Plain, Burnhaun Market, King's Lynn, Norfolk PE31 8EL, 
United Kingdom (2.50 pounds, plus 50 pence postage 
and packing) » 

Reports - Research/Technical (143) 



EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



MFOl Plus Postage. PC Not Available from EDRS. 
Adult Basic Education; *Adult Literacy; ^Developing 
Nations; Disadvantaged; Foreign Countries; *Literacy 
Education; Rural Areas; ^Teacher Attitudes; ^Teacher 
Educat ion ; « Tut o r s 
* India (Tan .1 Nadu) 



ABSTRACT 

A study was conducted of part-time 
instructors — called "animators" — who teach literacy in villages in 
Tamil Nadu, India. Three literacy programs were studied: a state-run 
program, a voluntary progrsjn, and a university-run program, all in 
rural areas. Structured interviews were conducted over several weeks 
vith 52 animators to see how they saw themselves, their work, and the 
agency for which they worked* Questions were directed to the 
selection processes and training of animators, the development of 
inservice support systems, and the continuing use of some animators, 
planners, and trainers* The study found that most of the animators 
were in the work to help otners or to help themselves for social 
reasons, although a f.ew expected material rewards* Most said they 
liked their jobs and wished to continue, even if they were not paid* 
The animators were more aware of the material rither than the human 
resources available for their work* Less than a third of the 
animators said that they possessed any special characteristics for 
their work* They often lacked confidence and felt they lacked 
direction from their supervisors. Nevertheless, some of the animators 
prepared their own materials and took initiative in preparing their 
classes. All the animators knew tneir students well and were aware of 
their problems, although they did not see how they themselves could 
help the students with the problems* All the animators had had 
training and many felt that it was adequate* Implications of the 
study were drawn in the areas of selection, training, and use of 
animat'^rs* (KC) 
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BACKGROUND TO THE REPORT 



ThiM rapofft it the tmah of loiM iMiithf work in Tamil Nadu imdartakm 
Mr fftudmta of tbe Uiis¥«raity of Madras Dtpaitaant of Adiih and Cootiikuiiig 
EidQeatkMi and aome of the itaff of tba SUte Reaouroa CMtre in aaaodatioo 
with Profiaaqr Alan Rcmra. RoUiy Iniarnational Viaitinc Pro f aaao r in the 
Untraratty oT lladraa 1987-88, 

The aulqaci of the pnqect was the litaracy programme in which the Department 
and the SUte Reeoime Centre were heavily engated. Diacuaaion Mgfaated 
that the focal point abould be the animatora' ^ part-time inalnictemt dkoaen 
from the YiUagea in which they teach, given training and auppott. matenala 
and auperviaion. and made reepooaable for the building iv «nd teaching of a 
gnmp of aome thirty adult learners over a ten-twehre month period; they are 
paid a email sum lor this work. 

Originally it was hoped to pursue a nartidpatnry evaluation pr<^^ with both 
laamera and animatom, but diatuaaioa with prMect directors and eupervieors 
euggeeted that these higher levd liinctionariee did not feel that the animator& 
pDSiisspil the ekiUs and insighta neoeasary to undertake auch a prci^act whiii 
seemed dear was that we knew less about the animators than we thought e e 
knew. Some of them left belbre the end of the course, and many of the others 
were firit not to be iniMivative. Enquiriee as to the reasons far thaee taihires , 
in the hopes that policies might be devised to reduce tLe numbers of drop-outs 
and uninnovative animatora, failed to identify any general reaaons. 

But what also emerged was the fact that there were strong negative afitudes 
among the agencies towards some of the animators. Iheee have been noted m 
other eouf«ea. The Directorate of Adult Education (New Delhi), in its valuable 
Handbook Training of AduH Education Functionaries published under the 
National Adult Educatton Programme (NAEP), reported that 

many pnviouB aiUmpia at organuing adult literacy and adult 
education campaign, including Farmen* Functional Literacy, did 
not succeed primarily due to lack of appropriate training 
programmer for instructort, $upervi$or$ and ciher functionaries. 

In Tamil Nadu, various evaluatory reporU were published under the aegis of 
the Madras InsUtute of Development Studies (MIDS), and in the summaty of 
theee reports it was stated that 

the adult education instructorg (aleo referred to a» animator$) and 
other higher level functionaries had not been able to create or 
euetain enthusiasm among the illiterate adults, since the 
functionaries themselves were not well equipped either by aptitude 
or by training to plcy the role of change-agents [IJ 



'Animator' is the word used in many parts of India for village level workers 
in bieracy and developmeoi programmea. Elsewhere they go under diflerent 
titles audh as instructors. faciliUtors. change agents etc. The word 'func- 
tionaries* covers all the workers in the programme, village level animator, 
supervisor and project officer. 
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A MOBPlt Mrv«y of namaiMM^rmnmm uDtetakao hy 11108 ma fMUd that 
mora UMia 80% of th«w futurt Munators wmm characimriMd ^ nogatiir* 
•ttitiitei tovardi tha mrsl poor and that the trainmg oflbrad to thoM 
rrhrr^^ oCkw^did not chaDfe thaao attttiadoa and nuiy ovon 

The lack cf comfidena and ki t ofayca / commitment om%v«# litaraey 
teacherg undercut the grand initntionB for Btructural trtMformation 
of the HABF: oome tuiar9 o€tuaUy became morr eoneervative 
thraoMh the experteneef adopting the view that poverty and 
iUiieraey were the fiudt of the poor and LKe UUterate who failed 
throagh oloth and lack of m o ti va t ion 12] 

Sovaral profranunea cxporienead a hikli drdfMNit rate of animatore before the 
co mpl etion of the progranune; and lew functionariee choee to continue the 
progrannie for a aaoond phaae. On other oocaiions, too few leamera attended 
Cb^ rtettfie (which waa taken to mean that the animatore were foiling in their 
tatk of enoooraging iaarneii to come), eo that Tillage literacy centrea had to 
be doeed. 

When it mmembend that the aim of the NAEP waa no leea than that %he 
illiterate and the poor can riae to their own liberation throu^ hteracy, 
dialogue and actioo". it ia dear that we are aaking a great deal of our 
animatore. Aa the Handbook recognieedt "an aduk educator is called upon to 
...initiate and euatain aduH education activitiee through the active participation 
of the leamere". [3J 

On the other hand, the prcQect <rflicera and auperriaora we spoke to were able 
to identity eeveral animatore as being satiafactory and some as wore than 
satiafactory; and peraonal contact with a number of animators suggested thai 
they were not unmotivated or lacking in inaights or ability. It therefore 
eenmeil worthwhile to enquire whether theee 'good** animators wm aeon to 
poeaees experience and insists which made them vahiaMe partners in the 
aduh education and development entcrpriae. either by using them af ain as an 
anin&ator or by using their experience in planning the next prefect or in 
helping with the training and support of new animators. 

This led to a further point. Where an animator may be identiSed as *good' (i.e. 
elbctive), it can be argued that the progranmie has contributed more or less 
permanently to the human reeouroes oi the villafe. the «|uestion therefore 
aroee as to whether this in fact happened: what did the animators do in thrtr 
own village after the programme nad been completed? Did they continue to 
woi^ in eome way or other in their village? lliis would be a measure of their 
motivation and ronmiitmeni and the level of ability and confidence they had 
built up during their hteracy work. 



We accepted the definition of *good' (i.e. effective) and 'unsatisfactory* 
animators from the sgencies themselves. Our aim was to help the agencies in 
their policy decisions und practice, and this had to be done within the terms 
set by tm agencies. We were not engaged in an evaluation of these 
programmes but in a survey of their animators to see if they could be Assisted 
to become more effective. 
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TIm pnveci thtn dtTmad itoelf * w atUmpt to «m Um ammatorm in raUbon to 
Uwr taik Mid tiM ftitun which lay beyond thair task. It would haw baen 
poaaihia to org attiaa ao outaidar olQactm piaoa of raaaarch; ^ but wa wwo aaora 
mtmatod in worfciiif with the aniaMtora to aee if tbm thamaal^ 
thm Moaampil aspartaooa and inatghta which anight enable them to undertake 
the UA and even perauade the prqM oflloara and euperviaora to uae them 
in the plf^'h***t training proMaa. 

We cboee thtae Utaracy programmea. a aUta^nin programma (S), a voluntaiy- 
body-run programoia (V) and a uniireraity*run progranune (U). We choee to 
concentrate on rural animatora* on the groundi that taacfaing literacy in an 
urban anYironmant with aigna of Ktaracy all around imfbrcing the m eee t ge, 
thtti craating a aupportive learning anvironmant, ia very dmarmt fimn 
teaching literacy in a rural eovirc aent where the reletive lack or written 
matariala in aigna, publications or other fanna craatea an adireree learning 
environment; the akslla and attitudea of the literacy animatora in thMe two 
contaxU era ao diflbmt that their training naeda are alao diffm (We broke 
thia rule in that the YWCA in Madras asked ua if we could uae the aame 
Tooeaich tool with the animators in their dty-baaed titeracy programme; the 
raauHa of thia survey mre printed as an appendfx. Hie ditferencea are marked). 
And finally we dioee a pnyact whidi had compleied a literacy projp-amme in 
1983 in order to aee what had happened to the instructors over the mtervemng 
five yeara. 

Tlie proceas was a relatively aimple one - to explore with the animators how 
they aaw themselvea, their work and the agency they worked for. We would 
also try to explore their expreaaed attitudes and opinions and also their 
activities as in<ncating their att udes and opinions. Hie methodotoor employed 
was a structured interview conducted in each caae by eomeone already well 
known to the animators and in their own tonfue; the resuHs of this would be 
diacuaaed with the animatora as a group and finally with a mixed group of 
animatora and agenciea. We posarased no reaourcea at all for thia aurvey 
(though the Sute Reaource Centre helped oonaiderably in several ways), ao 
thai it was not poaaible to bring together the animators in any extended 
reaidential meeting. 

lh€ interview schedule was constructed over several wedta by pilot mteryiews 
and diacussion and gradi lUy the outline of the reaearch emerfc^ We wished 
to help each agency to examine the selection processes whiih had apparently 
on occasion led to the choice of 'unsatisfactory animators (lo iiicu- own terms) 
so aa to avoid auch choices in future. We wiahed to dit-over whether the 
animatoin felt that they poaaeased the confidence and ski'^ to do the work 
required of them. We wished to find out whether the animators continued 
with these same attitudes and confidence after they had r >mpleted their term 
of duty. 

It was cl'^ar from the start that in the time available we could only pilot the 
project; tne resulu presented here are not intended to be a final report but 
merely an indication that this approach can yield much fruit. 
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Hie fi«M wqA wm eoodttcted by Fr EUm (Depvtomt of AduH BducttUon) ud 
M J RaiiiaiiidoM (SUte RMoum Centre), wHh help from teverd other 
workera; tlie YWCA ourvey wee oondiKied by Ms R PMai»^ Thoet m o ot inp 
ii^hkfa f9«ra hoM wer« attended by ee many membem of the team aa poeaible^ 
but in the end the leeterch programme over-ran the allotted time and aome of 
the meettagi were not held. 

Hie eunrey ia not intended to be a matter of ^academic enquiry akme; it is 
intended to lead to policy deciaions and changed practieee - in particular 
relating to 

* the aalactkm procatecB and training of animators, 

* the development of tnaervioe auppoK syatema, 

* the continuing uae of aome animatora as animators* planners and trainers. 

Others may find other ua«4 for the material in this report. Our obiective is 
not to blame the animators, but to suggest chan^ in our own wo)rk so that 
th^ can be free to engage in the task so many ofthem want to do eflectively. 

For the taak of teaching literacy is a diflkrult one. This has been reco^ised 
time and again, not least by the Directorate of Adult Education m ita 
Handbook, llie demands on the village-leYel worker are very great: it is not 
a simple thing to encourage learners to eome to claaaes day after day. and to 
help Uiem to r^aliae the relevenoe and indeed the importance of the task they 
are engaged in and to overcome the natural diaappointments and hesitations 
which come in any prolonged course of study, to build up in the learners a 
aenae of a:Jiievemenl and success. 

And it is important to remind ourselves that the main aim ' '^^'^ report is not 
to categorise the animators but to test the methodology; not suggest 

that all literacy animators - even all literacy animators in Tamil Nadu - are 
like these people. We are suggesting that it is important for us to find out 
just what they are like * and bow we can best help them to do their work 
better. 



Notes: 

1 K Ramakrishnati, 'Hie Indian Adult Education Programme in Tamil 
Nadu, in C Duke (ed), Combattmg Poverty through Adult Education 
(1985) pages 72-100. 

2, Unpublished evaluation reports of A<hJ^ Educa tion Progrs***'^ Tf "*f| 
Nady. ptt>duced by Madras Institute for Development Studies: Af^aisal 
oTro^e of SUte government (Dec 1982); Longitudinal study of the 
programme and its outcome (Sep 1984); Linkages with devetopment 
programmes (Nov 1984); Problems of spectsi target groups (Mar 1985); 
KfTects of concentration of adult education centres (Boar 1985). 

3. Training of Adult Education Functionaries, a Handbook. pubUshed by 
the Directorate for Adult Education. New Delhi 1985. 
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CHAPTER 1: VIEW FROM THE TOP 



Befbro kokiiig at the aniiutoiv, it it nacMMry first to Mrvty tbt attitudes 
of the aMdeSt the atate-niii programme (S). the univereity-fw nregraoime 
(U), a^ the Tolttidary-ni& prosramme (V). la partkular wa aeed to eee Iqf 
what criteria aad for what role the euperviaora were appeiatad. the oentrea 
choeen, the aaimatora eetactad and ham they w«e eapported in their work, 
aad what were the raaaona for faihirea (if any) the programme* VOiat fidhms 
is bMod on interviews with the egradea. 

The 8tate*run programme: 

Hie State Prvgect OffWwr at Madurantakkam, Chengleput District. 92 kms 
from Madras, is responsible for 100 adult literacy centres nin in the evenings 
(6-9 p*m,); aadi centre consistad of thirty learners. There are three fuU-time 
supenriaors who live in neiriiboafing towns but they were not available for us 
to mset fht centiee hsve^the usual mixture of awarmiemt familv i^anmng. 
agricultural new methods, animal husbandry, social walfore (health and 
drinkiaf water) as wall as literacy" during the ten months programme. Most 
of the ceotiw are for women (all Cie classes in our sample were lor women). 
No post-literacy or foUow-up programmes are oflered. 

The University-run programme: 

A total of 28 classes were sUried by the University of Madras in 1^ villsges, 
all within 10 of Poonamallee, a okarket town eome 35 kms frofo the city. 
Classes aiv run in the evening. One Prfl^ect Oflker (s lecturer in the 
Department of Adult and Continuing EducatioD) and one full*tsme sunorvisor 
were appointed. All the oeotret were for the weaker eections, four for men 
and 24 for women. Hue was the last year of the progranune: the Uni¥ersitj^ 
was dianging its approach to "an area approach to the eradicstion of literacy . 

The Voluntary*body-nin progmmme: 

Hie Doraisamy Generous Social Education Society has been working in a series 
of villages around iU headquarters in VillsvaravanaUur 105 kms from Msdras 
for ma' y years. It has bean engaged in the NAEP and its successor for the 
last t /ee years, with 30 centres esch yesr and (in the first year only) some 
po^hterscy classes* Since the State AduH Education Programme was 
implemented in and around Madurantafckam. the Society was askad to move 
its literscy piogranune from around its hesdqusrters to Uthirsmeru, some 60 
koks from Villsvsrsysnallur, using local animators and supervisors stationed 
in that aroa 30-40 lesroers formed s centre; most of them were aged betweeo 
16 and 35 but a few older. The m^rity of the centres were for women 

Selection of supervisors: 

g U^ : Whereas many of the Project Officers in the stste*ruB programme wer^ 
a^^nistrstors or teachers released and transferred to the NA£P, the full-time 
supervisors wet« normally required to be recruited from unemployed graduate 
teachers; 9O0( of the supervisors in the state-run programme in Tamil Nadu 
possess a B.Ed. This is often their first job and they sre employed temporarily 
for 8 period of ten months without knowing if they will be re-employed or 
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oontimiied in office (thou^ iD fact nmi «re oontmuad into thm notpliMe ct 
tht programnie miltn tli«y get thrattelvM a p&nammi Job). Iiiey are 
appomad by tha Diatrict AduH BcfaicatioQ Offioar altar inltrrwrn aao are 
Mriliwl bgr him to a Pn^act Officer (who ia not coaaiiHaJ or isTohad in tha 
tatanriaw) ofi the baaia of thrae aopamaora to averjr 100 oantraa* Ihe 
auparviaora are reapooaibia ibr the traiBi«g oT tha aaiantora* Soma of than 
were traiiiad atoagaide tha animatora; ^my km ^adal traininf programinaa 
ware haM ibr ai^enriaora* Iha three auperrieora in Madurantahkam were 
typical of thrfie raqutrementa. All three were men atthou^ aaoat of the caaeee 
ware fcr 'ifoi 

llMkSMMttIL' 1^ Uaiireraity Department eelecte aupenrieora from among ita 
unemployed MA (Andragogy) ^duatea on the grounda that *thta oourae with 
ita pmrtical field*work provided adequale experienoe and training for 
aupenriaora**; no fiirther training ia provided. The aopenriaor it aelectM "for 
hia abihty to plan« implement, monitor and evaluate the programmes"* He 
ia appointed on a one-year contract and encouraged to find a permanent poet 
after the end of this tenn of employment; the pool ia not aeen as a career 
atep. The rate of pay fRs600 per nmth phis travel], lack of career 
orientation and incentive, do not attract many applicanta**. 

Ihe auperviaor ia aupported by an elaborate monitoring team comprising the 
ataff and atudenta or the Department whicb (in theory) meets every Mwday 
(somstimas in the Department, sometimes in one of the oentree and once a 
month with all the animators) as a Village Monitoring Committee. Tliis 
Committee reviewed each centre in terms of att e ndan c e and p e rf or m ance '*on 
the development literacy pattern: a aurvev of needs pieced in a hierarchy 
which feed into the devek^ment cyde leading to educational needs, lliese 
needs are checked at each monthly meeting. Participatioo and attitudinal 
diangea are alto asseesed**. The system was however not operational in the 
aecond half of 1987. 

One auperviaor (male) was appointed in January 1987; he left after five 
months and in August another supervisor (male) waa appointed who remained 
with the programme to the end of the year* He aurveyra the worii being done, 
doeed a number of centrea where attendance of animator or learners appeared 
to be unsatiafactory. found some new animators where the first appointments 
had left, and supervieed the rest of the animators in the programme. 

Vol untafv : The voluntai^ advertiaed in the local newspaper; many 

applications were receivea. Tne selection was done by a panel of people from 
the agency: many of the candidates in the end were unwilling to serve, but 
the successful candidate (mrle) was a quabfied but unemployed teacher and 
aocial worker who came from a Scheduled Caste background from the area to 
whidi literacy claaaes were being held. The agency verified that he would be 
acceptable to the local population and then appointed him as supervisor. He 
participated in the six-day residential pre*service training course for animators. 

Selection of centrea: 

Staty : The programme was based oo the need to cover the whole block 
(aub-DiatrictJ systemattcally. One third "had been covered last year**, a aecond 
third in the current year, and the fine! third would be covered in the 
succeeding year. Centres were chosen accordioe to the population statistics and 
the numbers of weaker section persons. All tne centres were for women. 
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Thm cmtrm iMra up to 25 km from the office in Maduraiitakliani. TVooty 
WM« TiUltM had mora tbtD ooo Uteraey oostr* (dam); iomo liad m muy 
M flw cbMo. In MOO of tbooe viUafoo. adttH odiaestion cl imw nm Iqr a 
^okmtarT bo^y had abMdy bon eommoMod but tlimt^oomod who« tho 

* Bui MrmaUy (m with othor Stote^nio 



pio|i«mmM)p tht amy "cfaooa aot to contiaM tha pfogruMM m a givm 
' I phaaa on aooouni of maulBdattt l aopooao [3]. 



fillH* far a 

Uahar aity: Tha canKaa wart^choaan by tha mparriaor oo tba baaia of 
aSaJbiUiy to tha imimiiy Hi tba poaribilMy of obUiaint l^nm m 
npQftadbythaloealo|iiaiofklaadar(a). Nina villagaa had one oaotra, the otber 
aafoa had two rlaaam aach, Tht cantraa wara duateiad id groopa aoma 36 kma 
from tba Umvaraity* 

Vffh tftlF T ' Cantraa wara placad in thoaa TiUafao in which tha Sociatv waa 
woffEngin ita other davelopment programmas. Some ware aa far aa 60 km* 
awi^ frw tha Sodaty*a haadquaiiera* Soina of tha pravioiM yaar'a cwtrm had 
baan doaad when tha tUta-rus proframme eniered tha villagea. Ench vuUge 
had two 



Salactioo of nnlnuitora: 

TtMt animatora ware choaen aflar a village aurvay oondnctad by the 
au pan r ia ora from raoommandattooa made by the panchayat praaidani, ^nf« 
headman or manat/: Forma were iaeued ("free of ooat"), and out of nearly 200 
forw iaatfad, aome 160 were returned. Inierviewt were held in the viUagea 
or in tha Education Ofiioe at Madurantakkam. Selection waa baaed on 
educational level: aU were SSLC or at leaat 8th Standard. **Social mmd waa 
inqKirtant but laaa important than educational attainment 

A *good* animator waa regarded aa one who "ruiia the daas according to the 
tuneUl»le« can give craft akilla (for example, making aoap powder)« gives 
special daaaaa. borne are innovative". 

One animator waa eelected for each oentre; none took more than one cUm 
In every enae tbi^ came frtmi the tame village as the centre. AU were nrst 
time amimatora. the unauocaaalul q>phcanto were held in reaerve; aubatitutea 
ware appointed if any animator laavea. 

The auparriaor choae the animatora on the baais of fecal opinion, 
were choean not for their SSLC or other educational level (aome bad 



ooty 6th Standard) but on "their ability to nkeet the role of awaienaas 
functionality and bteracy; their peraonal abilitiM. mobiliaation and 
articulation, as Judged by an informal interview', "There is no rush for the 
job" since the rato of pay (RalOO par month without travel cosUj la regarded 
aalow; aotoe bad to be perauaded to take the task. One animator wM choara 
for each ctasa< aU from the same vilUge as the centre. Nearly one thn^d (8/22J 
had served as bteracy animator at least once before: the rest were firat-tmie 
animators. All taught one claw only. 

In some caaes, aubstituto animators were appointed when the original 
animator dropped out but in other cases this was not poaaible and the oentre 
wai ctoaed. In one caae, the aubstituie animator approached the aupenosor 
and baked for the job, but in all the other cases the same aearch proceas was 
undertake by the supervisor. 
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VohiPty y: Noii«m were pUced in ilie ciboMu viUifM atking fi>r ipotuiiiwrs. 
In Mverai cases there mras mare *ha»i one ai^klicaiii and a aekctkm comnuUee 
floippoeed (rf* the Society and viUage leadert made the final dbcMce oo the bew 4 
of %n interview. More than 100 peraoos were intenriewed tat W eentres. 
Sriection wee on the basis of *'aoctal mind** nuire than educatiopal <|ualiftcationa. 
Sotne craft akiUa and facility with aonn and daneea were alao regarded as # 
neoeaaaiy. Educatiooid level (8SLC or failed Standard 10) waa reduced in the 
caae of female animators (Standard 9)* Animators always came firom the same 
viUage, never from outside; no chosen viUage fkiled to produce at least one 
suitable candidate. Most of them were fiirvt-tioie animators; experience by 
itaelf was not a migor critei ia. And no animator taught more than one ckss. 

Some reserve animators were also selected; the chosen animator "knows the 
unauooessful candidates, and sometimes they help cs well, though unpaid**. 

Training and support systems: 

The NACP allocated 11^ of the budget to eadk programme for the pre-seryice 
and in^se.v^ce training of functionaries, it suggested that 21 days of training 
lliould lie provided for the animators, half of it pre^aervice, half of it 
in*f rrvice. Afain there was a requirement that 25 days of every month should 
be spent by the supervisor in visiting the centres so that each class would be 
covered at least once in each month. The regulations of the UGC under which 
the university*rui> progranune operated were different. 

St^te: The training of animators was provided by the field functionaries; only 
the choeen animators were trained, net the stand-by animato*^. It consisted 
of one block of ten days of pre-kiervice training at Madurantakkam, and 
involved the supervisors and Project Officer. Those animators who were being 
used a second time attended the full ten-day pre-service training programme 
again but were uaed as group leaders or other assistants. 

Each orientation course varied; the SRC helped to plan (hem. The animators 
were asked for feedback on the training and the response rate was about 50^ 
Some of the animators were used in the planning of the in-service training 
pro^ammea, which consisted of three two-day courses dealing with special 
subjects like health and hygiene, animal husbandry etc. 

yni*'rrsity : A two-day pre-service training and orientation courae was planned 
for th animators but this was reduced to one day owing to other conBmitn»eots 
on the part of the University Department, lliis took place one moath after the 
programme had begun. During this one-day course, "the objectives of NAEP 
were explained, techniques of teaching were imparted and confidence building 
and behavioural modification given*". Two tD-&ervice courses of two days eacn 
were planned but not executed in the current year; one day of in-service 
training was provided to the animatorfi. a family planning day attended by the 
local M P, 

The first supervisor did not visit the* centres regularly; the replacement 
supervisor visited those centres which remained open from August 1987. 
Supervisor and aniniator<^ met on average once every month, this meeting 

)>rovided "an onpoKunity for a re\Sew of performance and individual success or 
iailure stories' which were corroborated by the records of *-he classes end by 
the supervisor According to the Univ**rstty Projt^t Officer, "the weak link is 
the superviso; Tiie nec<*ss:iry support systeiii lor tlie animators is "a 
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comimtlad supemMr, but this will not be possible until the pofst becomes s 
post**. 



yoluntyy : The 
Slats Resource 



1 course was beM st the Socie^*s headquarters dealing with ieadung 
wi fini and materials and with confidence building; this was apparently 
highly appreciated by the animators* A four^day in-service residential meeUng 
WM held at the same place after four months; it consisted mainly or specialist 
input ssMinns Regmar (monthly) meetings oT animators were also held; 
dming these meetings progress was evaluated. About 25% of the time was 
qient on administrative matters, 75% on matters relating to Uteracy leaching. 

The Pkmect Ofiicer (the Society's Director) and the supervisor met oi^ every 
week to teview progresa. But the distance of some of the centres from the 
headquarters was felt to be a hindrance to regular support systems. The 
aimerviaor thus functioned independently in the area of operation. He had good 
rapport with the community as one of themselves, and with the local Block 
Development Officer and other officials in the Development Department. He 
conducted one-dsy in-service training programmes with the anunatxirt. which 
the agency's representatives participated. 

Closures: 

The SUte Resourc ^ Centre in Tamil N^du suggeBt* that a drop-out rat« of 
some 40% of Ute* :^y animators is normal for each year. The reasons giveo are 
lack of commitment on the part of the animators and inadequate training. 

gUte- out of 100 centres opened at the start of the programme, all of them 
^i^eied the course Those animators who leR during the programme <hd so 
for the following reasons: two to gel married, one for pregnancy. Ail three 
were repbced by others from the same village. 

Univeiiitv : out of 28 classes. 15 lasted to the end. Oue was closed in the 
ftf«L two months, seven in six months, three more within nine months of the 
ten-month programme. 

'Hie reasons given were as follows: three of the original animators were 
replaced by o^r animators as they were judged to be unsstisfactory Four lea 
to get married, two left lo have children. Seven more were stopped st the 
mid-term review because the attendance of the animator and/or the learners 
was deemed to be unsatisfactory, and a further three were stopped after nine 
months for the same reason. 

Substitutes were appointed by the supervisor in mauy cases The criteria used 
were that the animator should be a young person (if a giri. umnamed> with 
no family ties, from within the same village, not an outsider; if possible with 
SSLC. having some local influence and sociability' The selection was made 
(if possible: in some villages it was not possible to find a suitable candidate » 
after consulting the (male) local panchayat leaders. The otlier animators where 
they existed were invited to offer suggestions but the learners were not 
consulted. The new animator was given no pre-service traimng only the 
same in-service training and support as the other animators - i e thev fitted 
into the vacant slot without preparation The supervijvor was instructed to tell 
the new animators what was needed but the Project OfTicer was not sure how 
much time was spent on this". 

9 




uiiiy«m^ iadiotod thai ii "mU high tdMb on paper but that tha 
mnlanninlitiow ia waak bacauaa af aparatioiial raaaooa (oiaiiily financial 
MdHdM) and the mrtniii af the mpanriaor**. The critaria ■ncc ii i att by 
(ha ttnivaraify "ia Ml attandanra but continuation to tha and a«an if thart ara 
oAly 2 or S bamora"; bnt flMMt of th* oontiM wora doaad for itnaattaik^Hory 
attaadafiioc pattarna. Tha nniiraraitar naod ita atndanta to condiict a pra^aol but 
thm wna no qnrtamatic |ioat*t«it of achiovnnattta or atiitudina* changas; 
"infiBrmal q>ot<hackiBg is dooo from tinia to tima**. 

Voiuntarv : Out of 90 cantraa opanad at the beginning of this year's 
programme, all 30 completed the course. 



Additional note: renoona for cloeure 

The fdlowing was supplied to us by the University programL\e: 

..the insincerity and diaintarest of the aniniat<»-; she waa not the right peraon 
to have been appointed; she should have recruited the learners it is the job 
of the animator to perauade them to come; .. her irregular attendance and 
drofMMit rata show ttie failure of the animator., 

the animator is now busy with s new job, self-employed, so she doesn*t 
care any longer bacauae she can asm more ... 

the animator, a BSc graduate, was well off and therefore not very 
interested, only worked for one month. If he had only had a Certificate, he 
would have been ainoere. 

.. ahe got pregnant 

her husband opened a bunk [petty atorej in a neighbouring village and when 
he was away buying supplies, she had to work in the ahop .. 

.. her husband oppoaed her work; he was a drunkard. It was s sudden 
diange of mind .. 

.. ahe lived with her parents away from her husband, and ran the centre 
from her parents* hooie; after some months, she returned to her husband and 
the centre is closed. 

.. ahe got married and moved away after 6-7 months; no-ooe knew of the 
marriage, it was a love marriage; she eloped. 
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CHAPTER 2: THE ANIMATORS: AS THEY SEE THEMSELVES 



Ibe fblknriiig survey ti bfttad upon a Munple of animators drawn finom the 
tkrw Isieraqr progranmiM as MIowm: fiReen out r^f tlie thirty employed by the 
voluntaiy imnc^ (V), fiRaen out of the 100 ampkoyed by a atate programme 
(S>, and ^ out of 28 animators anvloyed by the university nrMramme (U). 
Ail the sUte animators were women; 8 of the 15 vduntary body animators 
were women, the other seven were men; and 19 of the university animators 
were women, three were men. 

SELECTION OF ANIMATORS 

Criteria ot aelaction: 

The criteria for selection o( literacy animators have been discussed on many 
occasions but there still seems to be no general agreement. Some agencies 
concentrate on background* stressing that the animators should come from the 
same sort of social environment as the lesmers. Otheta stress the educational 
attainment level and the possession useful skills which can be passed on to 
the learners. Some assert that the animators need to have good atandtng in 
their 'fecal community. Others again look for "a social mind**, s sense of 
concern, an openness to the needs of the learners. sensitivity and 
innovativeneas. 

All thoae who choose animators seem to assume that these skilb and attitudes 
already exist ready made. They relv on their training to reinforce the existing 
attitudes and to provide new knowledge and skills rather than to develop the 
confidence and motivation of the animators. 

Identity with the learners: 

All the animators in U and S came from the same village <in one case from a 
colony of the same village) in which the centre wa» held; but in the case of 
V at least two came from neighbouring villages and ftiur from colonies attached 
to the centre village. In all cases, the centre was wilhin wslkable distance for 
the animator. 

Since all three programmes were directed at Scheduled Castes or Backward 
Classes, it |s not surprising that virtually all the animators were of the same 
caste as the learners; two of the V classes were made up of mixed castes. All 
the three agencies used significant numbers of Chriatians as animators who 
were teaching all Hindu or mixed groups of learners. All the animators taught 
classes made up of learners of the same gender except one man (V^ who taught 
a mixed group. 

niere were, however, differences in the aee levels: 7 (out of 22) of the U 
(32'*). 9 (out of 15) of S and only 4 (out of 15) of the V were under 20. It 
would appear that the majority of the animators in the S programme felt 
themselves to be markedly younger than their learners, those in both the V 
and the U programmes were markedly older. 
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Social statiui: 

Pniiapa tibis u related to the fact that whereas two thirds of the S and U 
o sat rs s were held in the animators* own boose, this was rare with the V 
programme. There was a poUcy of anoouraging this with both of these former 
sffMciea* eren when oo occasiow it waa ineonTenieiit to the learners (''it is at 
the antrance of the Tillage [a new settlement] near the main road, the learners 
are a e ttluj a little in the intrrior*'). The V programme did not apparently 
anoourage thia. 

Ev«n when they used their own house for the hteracy class, manv of the 
anioiators came from the same sort of home as those their leamers. 
Nererthslem, it is true that so far as we were able to see, moat of the 
animators came from the upper strata of the irillage or colony cooununit^. 
Moat of their houses had mctricity and aeveral had televiaion« especially m 
the U programme. 

Connec^ons : Only two of the S animators seem to have come from families in 
8 position iit some influ'^nce (one obtained the post of animator "thnm^ a 
bnW paid to the local MLA), but many more of thoae in the V (11/15) and 
U (1(VU) programmes were well connected ("the local AlADMK Ipobtical partvj 
President mtroduced me to the Phiject Officer and submitted my applicstioo ). 



involVed in pditical parties, trade unions and other bodies such as the Tillage 
Omgreas Party Committee, the Ambedkar Mandram. the Shivigi Mandram, 
the pandiayat, the village Mathar Sangam, the Kamatchi Amman (Ladies) 
Mandram, the local manalir mandram. Agricultural or Milk Co-operative 
Societies, the Co-operative Weaving Sangam or the village Parents Teachers 
Aseociation. 

Ihis means th^t a significant number of the animators had slready aerved or 
were eerving as voluntary or social worker in their village: eleven out of the 
total fifty two were noonday meal scheme organisers, others served as **s 
volunteer conducting classes for the children in the village for many years", 
"^giving free tuition lor children in my village", **obtaining books for some of the 
sdioolchildren'* or coaching adults on a peraonal level, getting pensions for 
some of the older persons m the village etc. It is not surprising that this role 
continued while they aerved as hteracy animator: "the leamers", said one of 
the animators, approach me for guidance regarding pensions", and others said 
giiniUr things. 

It is therefore surprising that all the S and V animators were beine employed 
as literacy instructor for the first time. On the other hand, one third (8^21 
of the U animators bad acted aj a literacy instructor earlier: two of them had 
engaged in this task three times and two four times. One had been a nutrition 
instructor and another a tailoring instructor in her own village. lYiere was 
thus a great deal of experience among the U animators. Nevertheleas* even 
among this group, two thirds < 14/22) were doing this work for the first time. 

Family: Two thirds of both the S and the V animators, but less than a half 
oTtEeU animators, were unmarried; this probably reflects the age difference, 
for the U animators were on the whole older than the other two groups. Most 
of the married animators had very young diildren at home, aoo several were 
or became pregnant during the time of uie class. On the other hand, sever- 
al of the immarried girls who were appointed as animators gsve up the task 
during the year to get married and move to their husband's new home. Where 




vrere 



12 




uimaior* got marriod but sUyod od id their Dative village, they uaually 
eootinuad with the taak of being animator. 

Family orcumitanoaa affected m good number of these animators. One or two 
hved with their parsnta allei their marriage but at some tinae during the year 
ih&f went to live with their husband, giviiig up the task of animator. Two 
lift their husbands to return to their ptt^entr home. Sometimes the husband 
aupnorted - even directed * a woman animator in the task; mors often they 
hindeted the w^rfc, somsttmss stopping it abogether ("my husband did not like 
me doing this jdb; I could not ask the reason*'). 

Oe cnnataont ! Seven of the V animators and eight of the S animators (50% in 
wfSaMMTwers unemployed (omitting the married v/omen at home); IS (out 
of 22) of the U animators were unemployed. A few (mostiv men but including 
st least one woman) were eneaged in their own jobs, and one or two left the 
work of literacy animator to oevekp their own bosine>«. 'Hiere seems to have 
been s greater aense of security ammg the animatoL-s ihan among the learners: 
"I have no plana to get a job; my future is secure becauae d a regular income** 
(a woman); **my main preoccupation is employment: I am not mudi worried 
about the village as I am rather well off among the others with a good house 
with dectricity and a television set" (a naan) 

What is perhaps more significant is that in both U and V (but not K' 
programmea, a significant number of animators came from families with a 
difleient occupation from that of the learners; two thirds of the U animaU)rs 
came from non-agricultural backgrounds. Those from an agricultural background 
were of eoui coobes (dsv-labourers). In all three programmes, one or two 
animators came from Isnded families (one from the landlord** family). 

Educational levf 1: 



Standard 8-8 9-9 10- 10 SSLC-SSLC ^2- 42 

S 2 12 19 

U 1 3 4 11 3 

V 17 3 13 



it seems clear that V was able to use academic achievement and social posittoD 
in the selection of animators; six of the V animators came from wealthy and or 
influential families in the village and the academic level of the V animators 
was markedly higher than those S and U: Thirteen of the U animators and 
6 of the V animators had received some post-school non-certificated trainin| 
and one had conipleted a post-school certificated courae; only one of the S 
animators had taken any form of post-school training: subjects rsnged from 
tailoring (with an instructor's certificate) and other crafts (knitting, 
embroidery, wire bag making, weaving) to typing, from first aid and home 
nursing to telephone operator and postal despatch. Nine of the V animators 
had acquired uaeful akills. against one of the S animators and two of U 
animators. And more than two thirds of the V animators felt th&t they had 
useful skills to pass on to the learners; relstively fewer of the other sntmators 
felt like this. It would thus seem that V had been able to recruit aoimaU>rs 
of a higher educational level than anv of the other agencies no-one with less 
than 10th Std (failed) was employed by this affency. And this was reflected id 
their more positive attitudes ana greater conftdence. 
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Whii WM Mirpimiiif wm Uie ■jgnificAPi Dumber of aniiiMiUirB wbo did not raad 
any books or atgiiiMw regulvhr <ir who, if tbt^ did. *'did DOt use tbom in 
tilt cootre" * Mrorioang oopocioUy oince ooim of tho anioiaiors reAlisod that 
Mvcnl of tho iMTMr* "wMtod to road tlio pmprnT. lAoot of thorn said that 
thay foad aawapapefi aad magaiinaa %rhaa tliay could jnt thani'*; but avan 
tba aftatarial aooi out ragularly by the Stata Reaouroe Cautre was not uaau: 
TMaaaootf ta auppliad to aae out I do uot raad iC, waa a mmmant mada by 
mora than oua of tha auimatora, and H waa daar from their homaf (hat they 
did not in fact read vary mucfa^ if aaythiuf . It ia hard to aaa how anyone can 
taach ottiera to read when they themaohfaa do not in fact read. Aiqparentiy 
Mw^of the atendea Mt that thit was a criteria worthy of making enquiry 

General : We have already aeen that the poticy of the State aad the 
Univaraity-nin programmes in chooaing ▼illaaes becauae of their kication or 
other conirenience. coupled with a more rigiu policy of appointing anitnatora 
from the aame village and indeed hem the same c<riony. mean that the agency 
it often forced into finding - even perauadtng - aomeone who ia reluctant to 
take on thia demanding task, uaually for the first tame. Such a policy will 
mean that extra aupport will be needed to enable these people to build up their 
motivation, their confidenee and their skills to engage in literacy teaching. 
But in fact, theae agencies offered less in the way of support than the 
voluntaiy«body*run programme. 

Selection procedurea: 

Although the State*run programme issued forma and received more applications 
than it had vacanoea. most of the 8 animators said that they were first 
approadied by the auperviaor; only three applied of their own volition. The 
interview waa aaan aa a formality, llie V animators felt that the interview 
was more infhiantial. though three had been amroached firat by the village 
laadm and one by the aupanriaor. All the U anmiators except one (who had 
volunteered to fill a vacanqr left by an animaUn^ wbo had left) were apparently 
persuaded to take up the work by the supervisor aoi/or the village leaders), 
lliere was a good dMl of persuaaimi uaed, though faw aaid it as clearly aa the 
animator who reported that *tbe supervisor approached me directly and naked 
me to be the animator. Without knowing about my mind and without allowing 
me to decide freely. I waa aaked to organiai^ a centre". Others echoed this 
apprcidi: "^^a auperviaor viaited the village; he made me to write the 
application*; ''the auperviaor aelectad ma, then I aubmitted the application". 
In at laaat two caaea (both women), the animators were directed to take the 
taak by (in one caae) their husband and (in the other case) their father. When 
aaked why thev thought they had been choaen. only three of the S or U 
animators could give reaaons ("my experience was, I think, the criterion**, "I 
am unemntoyed and one of the academicallv qualified persons in the colonv"). 
Nearly half the V animators were able to indicate what strengths they felt they 
had which would enable them to teach literacy to adults - perhaps a reflection 
of the more csrefii] interviews which were conducted in this case. 
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CHAPTER S: THE ANIMATORS; HOW THEY FEEL 



Towards the Job 

UbI«w th* wumaton feel Uul the task is one worth doing snd ane within 
thoir c«pabititiM. th^ wUI not vndwtake the work with any OMMure of 
■ffirtiTsniiso We tried to enlore the aninaion' attttudes towards the task 
and toward* tbemeelves in relation to the task. 

We aakad aO the first time aaimatora why they were doing H. IVee aaid for 
mamy aod one aaid. 1 axpectad soow iiivour through the prnect hke a k>an 
or better job" (when he did not get anything, he admitted that he ^ 
discourager and gave up the hteraar work). Moot of the rest gave aooal 
mtfiilmst ivaaons in OMire or less traoitional terms: sonw of my Inends were 
illitarate and so 1 waa willing to do this work"; "I waa at home wasting time. 

I want to do something uadul. beneficial to the people and to my family 
Soon said they wanted their [Scheduled] caste "to come to Ufe . and the 
context of the interview suggested the sentiment was genuine. One even said 
that she did this sminst tM wish of her husband because she wanU people 
to "oooM up in life . 

Moat (44) of the 52 animators said they liked the job, some in strong terms 
("it's fun te be with them") and wished to continue - 2U of them even if they 
wen not paid for the work ("1 wiU do it without pay also"; "I wiU do the same 
work even if 1 am not paid"; T will do the work without payment ) - though 

II others indicated that they would only take the class if they were paid ( I 
will not do any job if I am not paid"). 

Their awareness of the tosk and wha » it enUiled varied. Just as few of them 
were aweie of what they themselves possessed to enable them to undertake the 
task, so few were unable to indicate what they felt the work needed- Nor 
could many of them identify clearly what they most Uked and what they nxmt 
disliked about the job. "1 do not know what is the best and worst activity in 
the job": "1 am not able to decide and say .". though others could. For 
eaamide, 'I like the training programmes"; "coming mto conUct with many 
peopltT; -being with the learners and teaching them"; "it's a self-fulfilhae 
activity irtiich helps me to forget my lamilv problems and brings joy and 
happineas". or more qiecificallv^organising the tour loutingj . dance, muwc, 
teaching tinging or handicrafts, numeracy teachmg gamM, tellmg riddles. 
diacuasionTOr the bad items: 'when the leamers have to be calM out from 
their homes practically every day" (this was repeated often); some leamera 
come to the centre fully drunk"^; "their slow learning : crgawnnc group 
chorus ynging I hste"; and "maintaining registers'. But on the whole, it is 
clear that these animators had not learned to look in any depth at what they 
were doing; their training bad not led them to self-analysis or even awareness 
of their immediate environment. 

On the other hand most of the animators (32/52; this includes only one of 
the 8 animators however) were able to identify realistic devekipmental needs 
for their villsge. "Keeping the village atreeU clean; supplyof water; 
co-operative activities; oonstrucUoo of houses" is one typical hst. This was in 
many ways the strongest set of responses received from these anunators and 
many were practical suggestions - a primary health centre, a jibrary. 
widening and cleaning the roads, a milk society, loans - especially for 
self-om^oyment for women', a spinning machine (in a weaviog village), a 
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pbygroimd, a post office uid rim. aocial fimstry. a tailoring and 
eantra* an aaaodatioii **to atmi dnnking* (from a male animator), "frvquancy 
of buaaa to be incr aaa e d" and ao on. And at leaat eight indicated that Uiey 
were idraady engaged in andk woi^ on a vohmtary baaia: 1 haire dtjmiaaed 
fHh the Ycriuntary agencv about the improvement of the viUage'*; **! am 
hopeAal of adueving this . There ^lere of oourae aome with negatiw or 
denendent attitudes: *1 am not bothered about community proUems"; **the 
village needs improvement in every aspect; it is the responailrility of 
government to solve the problems in this village** * which makes one wonder 
why these persons were sheeted aa animators in the first place since their 
*aocial mind^ was not in tune with the work they were being askad to do But 
there were more with positive attitudes towards development and with practical 
ideas fiv improvements, and several with positive intentiona as well. 

llie^ were more aware of the material rather than the human resources 
available for the work. Half of them (24/52 > were conscious of the lack of 
certain materials (**We wish to have more teaching learning materials'*) sod had 
ssked their supervisor for more msteriab but they complained that theae vrere 
not forthcoming. One third could identify some of their migor difficulties in 
helping the learners to learn • mainly helping them to overcome their problems 
and attend reffularly. though neariy a half (Z2/S2) of these animators mdicaied 
that they had no problems in tead&ing - a view which their other responses 
desued. Again half (26/52 > of thoae questioned could make suggestioos of ways 
to improve the workii^^ of the clus: the provision of new suppleDMotary 
readers, the provision cf a separate classroom or of a sewing machine or a 
radio set; new courses in naodicraft skills, occupational activities and 
employment opportunities; and even ^^it will be better if you lengthen the 
perioo of teaching the learners'* (several echoed this point). 

Most of the V and U animators indicated that they would wish to continue to 
meet with tJbeir learners after the end of the course and some had already 
agreed to do so: *'! have s plan to meet the learners. I have told them that 
I will help them even if the claas is over*'; "I can borrow some story bocdu and 
give them to the learners**; *'if they want to learn further. I will meet them 
and give them some story books to resd" - though one pointed out that **once 
the prograomie is over, all the materials will be collected by the agency** iXJ), 
One of the animators spoke sbout **making the literacy class into a learning 
centre of occupational skills. Employment is a major problem and so 
employment opportunity should t>e created". Basket making and candle making 
were the akills she had in mind, having learned these from the agency, and 
she eipressed her intention "to do it on a cooperative basis vrith the learners**. 
But it was most msrked that these attitudes and intentions did not on the 
whole exist among the S animators. 

Only a quarter f 11/52) of the animators indicated that thev wished to maintain 
contact with the agency which was employing them at this time. Some said 
that they would wish to continue to work in literacy pr^^'ammes but "with 
another agency"; **! would prefer to work here under a different agency". The 
attitudes to the agencies - mostly as reoresenled by the supervisor - were on 
the whole negative: ''if 1 aro in town, 1 mav casually peep in", but normally 
no ongoing relationship existed: kiyalty had apparently not been built up by 
training and continuing support 
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Towards tbeoiMlvM 

Lms than • third (most of them uaoog the V antinatorft - could My that 
they thought that tb^ ponesMd any SMrial characteristics which would enable 
thm to dothis work. A sense of ooafidence wss in many eases absent. *1 am 
talented enough for the job but aot confident enough"; "I did not try 6»rMny 
other job aa Ido not have the abilitv and moreover I am a woman . Tlieir 
awareness of need was strong: "I need scnne new methods'* was repeated again 
and again. And they noted that they had been consulted only over the location 
within the village of the building in which the class would be held and the 
timing of the class > and even on these mstters in many cases (at least 22/52 
and pt^bly DMire) the decisions had been taken by others (village leaders, 
supervisor, even the MLA). 

The lack of confidence is revealed by (smong other things) their attitude to the 
preparation of tesching-leaming materials for their learners or to tht taking 
of other actaoo on their own initiative. Although one animator said, "1 have 
not prepared any materials because of my economic problem", the most usual 
reason given was the Isck of direction or support from the supervisor: "I never 
thought sbout it, neither K 4 the supervisor suggested that 1 do it", s view 
supported by another animator who said that she had never prepared aoy 
material by herself, nor had she been directed by the supervisor to do so. 
and by a third animator who described herself as \a beginner" who had "never 
prepared any materiaP by heraelf, nor had the supervisor helped her to 
prepare such material. 

Nevertheless, a considerable number had prepared teaching-learning materials 
for their learners: "charts and pictures', "alphabet cards"; "1 arringed guest 
lectures". Folkywing the training course, one of the animators prefiared candle 
wax and cleaning powder in her centre, she also used newspsperr. and cinema 
posters for her teaching. Others pressed sll sorU of material ioio service: I 
sdvise the learners to read the wall posters"; "1 use my persons? tspe recwder 
in the centre and play the cinema songs", replied one anims«or who had no 
television available. One of the animators spoke perceptively when she ssid: 
T use books to motivate theox Hiere is no criticism or discussion on the 
stories; the young women are interested in learning Uteracy and knowinj^ 
things, whereas tne older women are interested only in listening to stones . 
Iht number of animators among this group who had used in their classes 
diflerent types of material obtained on their own initiative from various sources 
("chsrts fitnn government apartments" etc) was considerable. 

Nine of them used their own television for the lesmers though some viewed 
television negatively: "moat of the days people are interested in viewing the 
ielevisioo * television has demotivated the learners to attend the centres 
regularly", is a view shared by two or three of these animators. But it was 
not shared by others: "television is used for viewing good and useful 
programmes, it is s motivating device", said one animator who like others in 
this set used it to watch dramas, songs, dance, sgriculiural stories: "every 
Sundav [which is not a class dayj we see the film, after that il is discussed 
with the learners". 

Nearly a half of them (very few in the S programine) indicated that they were 
actively seeking a job; one or two had concrete plans for themselves. 
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Thm (roup tbtn mchidtod aomt one third who had htUt or no omlidence in 
thooMhw and who did v«ry Uttlo bejrood nfetchaniral loadiiiif , toad • third 
who Ml f^^^^ OMii^ to tako innovattvo actaoo. 

Tiwaraa tha iMnMn 

All tha ammatora * with hardly an aacoptioo * knew thair laamara well. 
Without coaaoHiBg thair ragiatara^ thay knew how manv and who attended 
legulnrly, who did Mi and whv; how aiany were totalqr illiterate and how 
many were achool drop-onta; ano the afaa of moat of them. Virtually all could 
hat at lacal teift, aaoet of tham 16 or aaort. of the namea of tiw leamera 
immadiatfilj TSro of the leaniera had a fiuaily quairri, ao did not oome to 
the eetttra any more*'. 

When aaked if they knew what the learaera eame to the clam for (apart from 
literaqr), moat of tham (3852) could idantify aometbf^ig that the leamera came 
to the daaam for (though one admttled that "tha laamera come to the centre 
to enaUe am to fet nqr aalafy and amet of tham are mj relativm**, though 
even in tUa cam, the fff*"*rt^ waa quite certain that the leamera atiU 
wanted to leara Ularacy)- 'Hie ranfe waa wide and variad - to laara about 
income and eipanditure, to get a loan, to hear the newa, to laam a craft or 
^M*^ifft ^ Mw agricaltttral equipment or matheoMtim, to improve their 
rnnerai knowladfe, to get correct maaaure firom tha mtion ahopt and ao on. 
Otte aaid. 'The widow laamam cooie to gain courage and atrength to do their 
vDb alooa^. Othara aaid that the laamara came ao m not io depend on othera: 
^they want to become independent peraona by Warning literacy akilb''; "men 
foal thai they ahould bacome hiarate before getting married". Many were clear 
that "the leamera tend to hnk bterncy abU with betier job opportunity", 
though aoaae of the aninmtora raaliaed that thia waa unraahatic: n could not 
give what they espected, like a job. Their needs ware not fulfilled. Being 
men, they had other concama and ao they did not take the clam vary 
aeriouely. Moreover* not all the laamera were totally illiterate*'. Neverthefem, 
euch intentiOM w%rt eeen to exial among the leamem, and the identification 
of the intentiona of the leamera can be need aa the baats for teaching literacy. 
But they dil claimed that they did not have the materials to teach the learners 
what the leamera wanted to laam. None of them animators apparently 
discuaaed the teaming or the claaa activitim with the leamera. 

The animators were divided about the motivation of the learners in regard to 
literacy i^aelf The reaaons for learning to read given by the animatora were 
the traditional onea: to read name boarda. bua eigne, cinema poaters, film 
titles; to aUqi being cheated or to obtain a foir waae; to write lettera and to 
learo to read documanta; to help their children with their education. Thirty 
three of our $2 animatora fell that the laarnera were motivated to leara (for 
eaample, *'moat of the leamera are aelf-nMitivated. Some ccmie to the centre 
without my calling them. They come with m ki cf eagemem ... Many are of 
my own age and learning ia a leisure activity", was the response of a younger 
animator). Another four felt that the motivatiM of the learnerb was nuKed 
("sonke leamera are not well motivated; but others want to }eara^ ^'they want 
to leara literacy but if there ia work or a new film in the nearby theatre, all 
of them will be abaent"). Only 8 felt negatively about the learners* motivation 
to leam. Ihere were thus strongly poaitive attitudes towards the learners 
among many of theae animators, mid at the aame time ao awareoeaa that the 
ntHipa they were teaching were very mixed. It is not clear how their training 
nas nelped them to cope with this wide range of moUvstion and intentions. 
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Att4 MOit of Uit animaUm oould m tcwthinf of the problemt which faced 
tha lianera. Ifota than thiiiy bM thM proUvm* in aoiM dHml Hie 
atatamanU were not juat the tradbtaooal pointing to the coinpeting demands of 
coolie work, hooao work and Unify neada (Mpadally duMran*a iUnaaooa), 
ttfaoA of oowae thooa faatmod in the r iaponoii. "Bacaoae aU are labourero^ 
they fcal tifod to ait after work; durinf the eaaaon. they do not cone to the 
centio\ Some wont beyond thia and dearly enpathtaed with the laarnera: 
*afler coming from work, they are tired, ptenare food, fetch water, men 
they are late, they heettate to come in the dark* ParenU aleo diecourage 
thMi'; iMring daiqr wage labourere, the laarnera come to the centre only late 
in the oveninge and tired. Itar have to cook at home after their work, feed 
their huabaM and children bemre they could etep out of their home*. Pome 
huehanda raabrict their attending the btoracy oentree"; ''aft^r work (hey hxk 
tared; the water problem ia acute, they have to go fe«<^uina water. k»ok after 
their children, their huehanda caU them in the middle of the daea. Many 
itopped coming to the clasa**< The learners do want to learn. However, they 
find it difficult to have one equare meal a day. Hie water problem certatnl^f 
affected the leamere. llioee reeponuble have never taken any concrete stepe , 

And thcee animators wer« aware of the problems the learners had once iliey 
came to the clasaes: '^Some learners pick up fast and others are slow. I have 
to repeat When it is done; the fast leamera loee patience"; "it is difiicult for 
me to mnke them write in the notebooks. Hie learners were shy to study and 
to be in such a aet up [i.e. with Iota of children present alsoj. When their 
answer wss wrong, others laugh at theot So they tend to withdraw**. "They 
don\ easily undentand and Uiey forael easity. I have to catch their hands and 
help them to write"; '^many dropped out because they felt shy to study among 
the children**. Due to work, they found it difTtcult to attend the literacy 
centre They couU not think of learning anything in the bepming. lYieo 
slowly they got used to it and picked up learning confidence". "In general they 
ate enthusiastic, some days they are not. They became sociable and ao the 
centre became an interesting one . "One learner after learning wrote a letter 
to bis mother. Hie letter was corrected by me. There was a sense of 
achievement in the learner". 

While these animators could so often see the achievements of the learners 
positively in the Ught of the very real problems of the learners, what they 
couM not see was how they themselves could help with these nroblems; they 
hsd received no guidance od these mstters and were too diffident to ask: I 
need help from others to develop my tearlung ability but I do not know whom 
to ask**. 
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CHAPTER 4: THE ANIMATORS : TRAINING AND SUPPORT SYSl^EMS 



TMcbmy literacy to adulU ui a mosi deiMwJing Usk, anil it raqturea all the 
hitp animaton ean fat - aapacially iHiao thOTi are ao aMwy damoUvating 
factora in tlie home, in the Tilla^ and id the daaa ttadf. Fteding and 
bnilding npoo the aaotiTating fiKiora m the annnator'e anviramnant ia a dmkuH 
taak« eapeciaUy if the animator ia left to do it alooa. Wa aakad the animaiort 
what they thcupit of the training ai^d mntinuing eupport they received dcnng 
Uieir yaar*e work. 

Piw^rviM training 

All the 8 animatora had taken advantage of the 10-day training progranune 
run nedally far them by the fidd functaonariee* They felt thai the moat 
uaeftif nart of H waa the trainina in methods * communtcatioo ifcilis, learning 
to teach and to apeak. "I raaliaed the need to communicate with others'*. Some 
feU there was moro to it than this: **the animator's attttudee and approaches 
to taaching adulta", "the aachange of ideas and diaeuaaion". 

Similarly all the V animators had attended the 7^y reaidenUal training course 
run by the State Raaource Cmtre at the Society's headquarters. Again the 
methods part waa regarded aa the most valuable* with one animator 
mentioning drama and another discussion. Only one animator felt this training 
waa not valuable. Of the U animators, 17 of the 22 eurveyed had taken the 
one day of training oflered by the University "one month after the inaugura- 
tion or the hteracy centre** (as one animator put it). Pour of the others had 
reoeivad no pre-aervice training at all. They could not mention the moat useful 
parte of thia training. 

In*aervice tm'niiig 

Ihe S programme offered three 2-day courses during the year; all the 
animators attended these. It is not clear what value the animators put upoo 
thaae but one or two mentioned that they were able to pam on to the learners 
new knowledge on health, animal husbandry and family welfare, or that they 
had learned through ""akill demonstration". The V agency oflered three days 
of additional training. Hie moat valuable part of this waa seen by a larfgp 
number of the partiapanta to have been the eeaaion on evaluating ( ranking ) 
the leameta* progreaa. Two onenlay couraes were ottered to the u animators, 
and all of them escept Me took at least one of theee. Again the value to those 
who ssw any value in them aeems to have lain in the new knowledge they 
provided; but moat of the animators could not identify any value in theoL 

It is therefore not surprising that the requeat for further training was rather 
muted. It is there mmetheless, "inwardly I realised the need for training but 
was afraid to communicste to the aupervisor even". Requests to "learn more 
about new methods ot teaching literacy** featured tnm time to time in the 
interviews; **1 felt the training was not enou^ and would like to attend more 
training prograomies". Several of them said that they would attend such 
training u it were oiTered to them even if they were not paid, but others said 
that they would need to receive their traval expenses ana a few indicated that 
they expected to be paid for attending such training. 
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Th«M iwpQQML rdaUMl to tht wiUui|nMt of thooe Anuutmt to take a fuither 
Utmcy oourte when tho currrat om was fiatrikod. A oiuiilMnr ««id that they 
would bawilUng to takoaaotiMrooiirM, tboiigh aovoral (oraaoally tlia ^ooien) 
ii«ro tiutod in that they Mt wabb to go mto another t Jbee or at loaai only 
into n ^illafe where they liore known: 1 cannot |o to a different vUlage for 
work**; "I cannot go to a different TiUege ae I am a woman ; *I want to 
continue the work even in a difierent yiUage, but my parenU wiU not aUow . 
Thete m amonaet a eignificant number of theee aumaiore a poattiife attitude 
towarda the pbwhiA can be built upon. 

Support: eupervleore 

All the animatore aaw their eupervieor regularly, ranging from twice to four 
timea every month. Half of them (27/52) eaid that theae TietU deak eoldy with 
admittietrative mattcn: It it purely an adminietrative meeting like checking 
attendance"; "to diedt reoorda**; "only adminietratave ccmcema were done; not 
much iDteractaon regardiag the teaching", "be looks into the attendance 
regteter. I uaed to aak for learning materials from him which were never 
auMlted". It is understandable that the supervisors would on the whole be 
reluctant to diacuw the teaching in any detail as very few of them iMd any 
experience of teaching a Uterapy dam themselves; but some were more helpful: 
"the supervisor takes the class sometimes, otherwise he writes the remark, 
^improve the attendance"". Others of the animators said that the supervisor 
had told them te get more learners, but did indicate how they were to do 
this; they feH they were left on their own to it. Indeed, the eupervisor 
seems on occanon te have been more of a demotivator than a motivator for 
these animators. Thus many said thst when meeting the supervisor, they 
"only hstened te what he had to say", but "did not ask him about their 
problems or about new ideas of teaching or new teachiu mt enala. 1 do not 
talk about peraonal matters"; "nothir.g more than the administratjv* concerns: 
he also does not ask much". In many cases of course there is a g ^ gsp - 
the supervisors are men. while moet of the animators in this sample were 
women. Hie V animators recorded thst they telfced with their supervisor 
about claasroom matters and tsaching methods more frequently. When asked 
who they would turn te for assipl«DGe with their teaching problems, half oi 
this group (7/15) said Hhe supervisor^ Very few of the ammators in Uie other 
programmes saw the supervisor as an asaistent to them in teaching literacy. 

It is clear from all the responses and from the meetings of animators we held 
that the gatherings of animators with the supervisors were valued as an 
opportunity tc ^ with the other animaters more than te meet the 
supervisor. 

Support: other 

Most of the S animators (12/15) and of the U animaters (17/22) (but only 4/15 
of the V animaters) teu^t in villages where there was more than one class 
(centre). In moat (but not all) of these cases, the animators got together end 
Bou^t help from each other: "we work hand in hand, so that we are s "irong 
foroe". Regularly the animators reported thst they met each other sod talked 
about their classroom problems: "I meet the other animaters very frequently, 
ask them how many learners come te their ceo«/es and what do thev teach 
etc". "I am a Unk person for the others - we meet frequently and share 
common concerns"; "we help each other in running the centres; we are very 
friendly"; "there are three centres: all the three animaters meet in the vina|e 
oOen as friends"; "1 used te consult my co-snimaters regarding any doubts 
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Ako DM* with tht othttr dtv«lopmMt work«rt in their 
to €M nm adtth •dneatioo cmtrt b« the vilbite. Hie 
ift a.. W« «MMi with Mh otbw ind with the mitritioii 
lUtwMMterceMt nivMel. imm thet h ice ui i ef toaily 
MtiM, Ihir M Mt Nieto to ith«r locai MiMteffB or 
IttMra i» Me ethar eiiilt eiiicetioo oitttra but we hardly 
TOe to etito^ aitwti ty the two eiyBietnw fhmk 
> rtyoiiti ■iporetely: *thire to e behredi Iwonenl toecher 
Mr ead ttooodey mtel eriattietr io the ^flieffe. Tbeee per- 

et^jr oew 6 ngr heuet. We Met ooee m e week «o dteeuM p rohlemi in 

the echne, e frtoo^y chat", end oMemetivd^ ^"0 bihredi teectaer rending 
to m ho«iee: but we do net talk ^ to a fiunily ^larrd^* Another ceae 
to partknlarly raveehng: "thare to one waan centre fir women in the same 
oowqr. Both the aniautora OMet often. He taken the daaa to the female 
centre* bvt the tomato aniautor doae nd come to the mato centre" (totenriew 
wtth euperviaor). 

Whm ached to whom they would turn (apart from the anperviaor) Ibr help with 
their blaracy woi^, it to thus nd aiirpriiiiis that eeveral 03/52) of the 
animatora replied **other animatorc**. One or two mentioned husbands ("I 
conauH my hoaband wjien there to any difficulty**) or Tillage leadera. But it to 
dear that moat of them felt that there waa no^onc they could turn to. 



CHAPTER ft: TRACER STUDY 



W#t0iighttoflDd0iit ftnom««»ortlM«gnciM«Hi^ praviouily 
m Utaran wiMlor mw mw Mng alUr a l^w of wvaral yam: far 
if ov voik wtth thiaa pant 7*1 had! bian alfectiw in butMiag up their 



, (• H : iot whkh a litaracy pratramoM caapot ba 

), than wa wauM t «a Had tKun atiU aagafad la mm form aT 
rrinnmant pmranoivs, «Hh«r oa tbair owa tnitiauve or Halp^af aoow 



A mral aaancy vie ftrat appraidiad wm unable to trace the pa«l anuaatora 
alUr a period of 11^ yaara - a ravaaling atalemeat about the relattonahipa 
craatad wkh thoaa who wotkad for th» aa animatora m an area of 
conridaraUe oUbiK^ of population. We therefore worked with the Womeas 
Vohmtary Servkt 01 Mavai. 

Women'! Volun t^ Service of TMmil N^ilu (liedraa) 

This ia a non-profit, non-aectarian orgaaiaatioo devoted to women s Utoracy 
and devefopment For the naal 15 years, H hai been worfctne in both the 
rural and urban areas. n^Mung hostols far working women, credie centres for 
cAiildran, training c*^^^ tor rural women in ouUic co-operation fo™v 
welfare orientotion eamps, mass marriagsa etc. It has piwided adult 
education (htoracy) classes for women sines ito inception in 1972; from 1979 
to 1967, m many as 28.441 women ha^baen in theae classes. Ito ciment 
programme of literacy coosista of 100 centiss in the city <4000 women) and 300 
centres in Pallavsram and Tnmbaram peichayato and Paddspai Biock (12,000 
woman), WV8 has also undertaken poet-iteracy and folfow-up programmes for 
some lS;t2S women who have successMly compleied the baste litoracy course: 
the current programme of this kind covers 4000 women in the dty area. 

Hie trac - study covered 15 women past snimators who were brought to the 
agency*s Ueadqusrtors and naked to completo a Questionnaire iio Tamil). Hie 
group was typical of the other three groupa as follows: 

* 3 were ChristiAn, 12 Hindu; all save one were married, with 
childien now aged from 1 year to 9 years; one was a graduate* 
14 had passed SSLC, and all ssve two hsd additional vocatiooal 
skills (taiforing, embn>idery, binding, nursing). They were however 
unusual in that they had been employed as animator for several 
years by the same agency (in some cases as many as six years). 

* All of them indksted thst they enjoyed their work as an 
animator and that they thought they bad done it well to their 
satisfaction. 

- Since completing Iheir work, they have not underUken any 
regular paid employment; nor do they work for daily wages. All 
their husbands are employed. 

* Half of them (8/15) are active members of s kKral sssoctatioo (a 
sangam), but 10/15 said that their family members are not 
members of any organisation at community level. 

Locking back on their training, these past animators said that they received 
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m aB 21 days of trateiac cooducied ^ the W V S, Uie S R C, the 
Dimtoratt of Ncii*ibraiid/AduH Bdueitioii (the Ocfwrnmtoi d India 
Dapartrntni m IMbiK and tha local Shramik Vidy^MeUi (torenuneDt akill 
te |ii»iM MttlrtX Tha noit uatftal parte of tUa IraiBaiig wara aaaa to be 
iaftnaailiDa on prolitbftiow aad Aaaaaaa (TB and IqwoavK aad tha p rap ar atioe 
of taaehiaf-laaraittg aMrtariala audi aa aw ar oaaai cnarta dartac ta^aarvice 
traiatag. luot of tham aaid that the traiaittg waa vanr naaAil to laani aome 
aakaam thiaga"; oaia aaid that H waa uaafbl "to da tha flaid work". 

Sa^aral of tha aaimatora had preaared iMaracv and aumeracy games with the 
help of tha laaraara; they aao iaibnaad the auparviaor (whom they aaw 
fagttlarly» aoaie three tiaies avarv aioath). Moat of them have Goatiaued 
■eaiag their anmpa of learaara after the ead of the claw, but thit was 
hindeiad by taeir aakiriBg aa aaiaiator ia anbae qa eat years. 

It waa aot dear from this tracer study thai these animstors had been 
eac oura ged by their trataiag aad espe ri aace of beiag a literacy aaimator to 
aadeitefce aay other fenn oT levalopaiMt woik ia their owa commuaity. Oace 
ia the Add or hteran, this seeais to have beooaie the limit to their activities 
aad tatereat But the special aature of this group - aa urban ageacy whidi 
eaaUed them to continue to aerve in this way - muat be taken into account: 
aad a rural tracer stud;^ is aaeded to see what (if anything! rural animators 
who are unable to cooUnue to serve in Uteracy programmes do after the end 
of their w -curses. 
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CHAPTER 6: CONCLUSION 

Hm firat thing to ba Mid by way of cooeluiton is that the nac of tiM saoule 
takoi iLr atady oiaaM thai SMra work la naadad hafim can ba aura tfwt 
tiba findisga laiManent a vrafwr pictiira. But wa IM that wa bava ptovad the 

imd«ft«kM« a4t|Hint the tetervMir mMuImi to local eoodttioiio to the 
r*iM0di. ftr wo IM tun that tlioy wovM pdd fruit 



The fioduigt theo aro proaontod aa tho raouHa oT a iwloi atudv. 

Aim we adecting tho ricbi poofdo? Evoo allowing for MaggoraUoot, bias and 
gloaa, it aaoma to at that two groupa of animatora coierge: 



I) there at« thoaa (about one third of our aample^ who have nogativr 

ana ab " 



attitudoa about thamaalioa. about tha taak and about the laaniara. It 
Btuat bo notod that wo are not talking bore of "not having a aooal mind ; 
wo aro noaUng of poopio who baliovo that avon if giTonnrppar training 
andai4»port. Ooy cannot hdp tho loaimri to laarn andf Oiarafim they 
do not want to do the jdb. While our training may in aoma caaea holp 
to dovolop more poeitiire attitudea among iome of thoaa. moat of tbeae 



should nerer in our opinion hoTO boon invitod to aarvo aa animatora. 
Some of thaae have low oducational attaiunenU^ but the attitudm are 
not antiioiy robtod to the levd of education raceivod; aome with S8LC 
have nogattve attitudoa while ame with lower aradea nave po«tive 
attitudea. It ia important that our aaloctaon procoduraa do not puM us 
into using aoch people aa animators in future: our animators should be 
peo|de who bebeve m the imA and in tfaemaelTea, 

b) there ia a larger group (aome two thirds) who poaaeaa poaitive attttud^ 
towards themaalvm. towards the taak and towards the leaniera (though 
very few have poaitive attitudea towards the agency which raipfeys 
them). It ia thia group which we should concentrate on. 

Selecting the animators 

As we have aeen. the criteria for the selection of animators is four-fold: a 
compatible aocial background, an adequate educational level, aood standmg tn 
the local community, and a 'aocial mind* - i.e. a aenae of concern and a 
willingness to work with those in need. 

One of the feasona why some ill-suited persons are appointed as animators is 
the practice of aelecting the villages far literacy programmes nrst and then 
lookmg around for a local animator. An inaiatenoe on drawing the animator 
from Uie same village or colony will in aome cases mean that it ia impossible 
to run clasaea in aome villages without pressing into service peraona who are 
reluctant^ ill-equipped and unsuitable. Hie denser of the claas ceasing to exist 
before it has completed any uaeful taak or of the class continuing to the end 
with friling attendance and falling interest ia in our opinion harmful to the 
whole cause of literacy. There are alternatives available, aucfa as the use of 
another eirperienced animator from another nearby centre; we notice that some 
animators (especially the women) are unwillina or unable to travel to ^her 
villages to conduct evening literacy classes but this is not always true, and the 
use of already experienced animators from other centres has much to commend 
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it, boUiftmtlMlMram'patelor vim ana l^tfassnimalor't point of' 
Bttiirtlili«rMnt«UMrMltttiaoisaatpoiiibk. thm it » batter not to mn 
a centra and to aook anotlMr Mora auitabte locatiOB than to run a bad 



or coura* it ia not ahragra ponriUo to idantiftr ilMaa iriio ara hkakj to laava 
duitet tha cauraa of tha ya«^ frapa— a for mmm r iaana or ^Omt, nuunly 



fcwtf |MP aaaopa. Boi it ia Boa dii li to Ida n li fj aorat of tfaaaa • yovnf girb 



«ad wia taki np tha ftrat iiA4imm job that eooM al«M ale In 
choona to anplw « Maracy aniautor. th* afMcy aaadi to anaura that a 
graalar t rptt ^f w n iH ^rT * ' adala and to faator tUm mam of oonanitiiiHit 
with tirftamrrf job aatialactini, ao that fswer animator* will leave at the first 
opportunity. 

Tmlning and aupporting the potontlnl 



Thoae who aelect antmalon aaam to ««uina that all thaae attitudaa 
raady-nade. lliair training is daaiiBed to pro»vide now knowledfe and skUls 
rather than to develop tht fimfidtiiirr and nolivatiaa of the animators. But it 
ia dear that thoae animatora who poaaeaa poaitive attitodoa still need 
oonaiderdble tratttii« and aapport, for thera ia aandi within their rural 
•Dviraament which will dcmotivato them and tittle which will etrenfthen their 
aaotivatioo and oonfldenee. lliis task • onaMinf the ammatore to ideoUfy 
thoae factors which wiU atrmflhen their notivation and build up their 
eooftdence-iaooeof thetatksofthe aiency; tt ia part of the eoneem which 
every agency owes to the people they ask to help them with this difficult task. 



It is unrealMic to eqieet that the sort of attitudes we wish the animatora to 
show will grow naturally. They have to be nurtured, fed. cuUtvated. 



devdoped and strangtbened. We need to build up wwwnitmwit even where it 
alraady eiMto in part; we need to build up oonHdenoe even where it already 
existo in part; juat as we need to build up knowledge and akills of teaching 
even where theee alieady exist in part. 



The fole we an asking the animators to peribrm is a very difTicuK one. We 
muet return to this time and afain, for until the agencies themsdves 
understand how difficult the role is and how much support the animators will 
need in order to perform it adeqoatoly. they will not be able to help the 
anioMton as they dmuld. literacy animators ara ssss nti s ll y change-agenU, 
becauae their work if properly done wiD lead to aocial diange. Ihey need to 
be much better trained and much better supported in this work. For exanq>le. 
if it takes a kmg time to help villagera to 'become awara'. how can we expect 
ammatrrs to undertake this task it they themsdvee have only had eooie two 
or three days of 'awarenem training? Until the animatora not only fi|B do but 
jfe do e^at they ara aaking the learnera to do (be awara, or to read regularly, 
etc) they will be ineflecUve. Mudi longer and mora effective training, using 
psrticipatory methods, is esseotisi for the suocees of the programme. 



lYiera is one aspect of the support of the animatora whidi concerns us graatly. 
When so many of the animatora ara women, the training and support of these 
animatora must take account of women's development. WMnen era increasingly 
being used as trainera; and it is not impossible that sooke of the supennsora 
too could be women, 



UiiAf Umc potential 

It Mt difikuH, fivM the time ana wiUiatDMs of tht afMicy to undertak* 
tiM iMk. te iMiiy ths •troogly tomtit attttndw •!»»£ sMnr of the 
•ftiawUM. But baiUuif thwi «p. iMMfimn them aaA aWirtig flj",^ 
can tar |HMitt^ attttuilee oq the p«t of the afeMiae t<maf4« the aateeUin. 
ADd ia MM caae*. w im have aeeo, theae do aoi eaiat Uatil the anooee 
drap their aegative approaGfa to the aaimatocs and eone to aoeapt that the 
a^Matora ara od thewfaole wiUiaf and aUe to work, they wiU aet be able 
to aaeouraft theae animatocs to wukm the beat nae of their owa talenta. 



Tbtf following augteetioiia have ariam out of oar work or have been made to 
us dating the courac of our 
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a) fTlt BBrtlBTBt' vmny aaiiiiston are or with to be oontmitAed to the 
proKTiBiaie* But tb^ wtU only become or reoieio coniimtled iftbey see 
comfltftmeiit from the eopenrieon, pnQect olRoers and «(eaeiee who won 
with them. Many animatore apparoDtly believe that audh oooum^^ 
it lacking and thus find it hard to retain their own eeoae of bebef in the 
value of what they are beinf aaked to do. 

b) Recognition : continuity of contact between animaiora and learners is 
necessary for eflective learning. To thia end, anima^ need 
encouragement, feelings of recognition and succeee which are in 
themselves rewards for tbtar hard work, and better incentives to enaure 
that they do not leave for other jobs. Rarely do the agencies we viaited 
offer tokens of ap|»rsciation to the animatws for the work they are doing: 
a certificate of completion of the course might be one poesible form of 
recognition for the animator* 

c) Experience : an experienced animator is very often beU«r than a new 
animator. Many rural animators build up valuable experience which is 
wasted because (unBke the urban animator) they are not itfed again. 
Animators should be encoursged to continue to uae and devekvp further 
their newly gained skills and inai^U* A permanent cadre of tramed 
animators (mi was called by one of our respondenU "a n^P?^^ 

dd** * though many of thoe animators and indeed moot of tiie 
j-serving onea are in fact women) might be buiH up and drawn upon. 
The prxMsa by which eadi agmcy selects iU own animate without 
liaiaoo is seen to be wasteful. Some animators even now tranaler easily 
from the service of one agency to that of another. It ia surely a better 
use of scarce human and financial reaources to use an animator more 
than once. 

One auggestion was for regional rMisters of experienced and valued animatore. 
This is not centralised selectton of animatore. Our discussions have strongly 
suggested that vohinUry bodies in particular prefer animator selection to be 
d<me by an independent and expert body rather than by a bureaucratic body; 
and oUiere have suggested that universities in particular lack the expertise to 
make such selection, that the criteria they use are not always appropriate. 
Kather the suggestion is that some record be kept of thoae who have served as 
literacy animator with distinction (and there are many of these even among the 
small sample we were able to meet) and that this list should be made availabk* 
to all those bodies who are planning and implemenUng a new programmr of 
literacy. 
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d) AlHtiiiWi : wbnw mmanom bM oefatiTe altitu dti towards tba uimaliM. 
the animatan tend man and mora te bthava inadaqualdy. AfanctM 
baeoma tWiftrtyatnra of the anknaUiri tba mota tbay critkigt them. Hie 
agaadaa naad to ba Mndi mora yoaitnra towards iKa antoiatofa wboaa 
cooMttteant. a ap atianea^ inaglito and a ap a rti it ara often graater than 
tiioaa af tliair au^arviaota and pi^ofact alBcara 

Uaiiig tb( 7 aDimntora 

Diara are many wajra in which thoaa aniamtors who po otaoi relevant 
axpariance and poattiw attitudaa eai^ he uaad by the agency: 

a) by being tnviied to teach poet^lileracy in their own village with the aame 
group or l a ain cT i or hleraeir with a new group of lawners. It ia not 
alwaya w,*/l iwhile eonatantly to mova on to new villagaa rather than 
CMkOoUdaie ia a village in which p i og r en ie being made* Such an 
approach would indicate to the village coocamed the oommttment of the 
agency. 

b) by being invited to run a centre in a neighbouring vilbge. We found a 
wiUingneea on the part of eome (not all) of the aniaoiaiora to undertake 
this work provided it was in a village where they ware known. Hue 
would of course be mm suiteble to daytime classes than to evening 
work, 

c) by being invited to offer hdp informally to newer animators in 
neigbboiuing villages; their advwe and aupport and asstsUnce through 
the visito wnich they could make to other animators in nearby villages 
during the daytime (out of clam time) to diacuss the work would onoe 
again indicate the concern of the agency for their animators. Some 
would do this without remuneration; far others, a small sum could be 
drawn from the training allocation within the eiiating budget 

d) by being invited to help the agency in |rianning the neact phase of the 
programme - in chooaing the villa^ to be covered* the animators to 
select, in the preparation of teaching-learning materials* ate* The use 
of *axperU* to write primers and other materials, ignoring the animators, 
is surelv unaccapUble: it stresses ac ad emic knowlac^e rather than 
practtcaJ asperience. It tells the aniaMtors who the agency conaiders to 
be important (the academic) and who is thoi^ht to be unimportent (the 
animator). Once sgain, the negative attitaoes of the agencies towards 
the animators need to be replaced by poaitiva ones, 

a) by being invited to help plan and conduct training courses (both 
ore-service and in-service) or new animators. They have much to offer 
mm their own arperienoe - often more than the trainers have. 

Much of this is already being done in several piscas. It needs to becon>e more 
systematic. It should be the urgent Usk of every agency to try to find ways 
of using those talented and experienced animators they have helped to creste^ 
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Ttm bit lUtapBgiit im pgrtopg the mort importut l oa ti i f e of this mirvty. Oiir 
final eoochijpoo rmkmrmim what has baM the thame or this rmort from the 
start * that thaf« aia many tramod* «po riaD cod mo4 coPu a Htfrf animstors in 
ths YiUayM of TmbU Nadu • and of ooum slssii h s i o. 



wastaAU of ds f al o psd or potootial humsn 
I tbo Mrt of the Sfsnciss whidi sufMSts 
vakiadar watttod. O0ca tbsv hsirabasn 



Not to uae thosa persons is not Ottly 
rssunoao. It ravMls an attitiido 

ti^at thsos aittSMtors art no hmft, - 

osad br the aganciss far their owa pofpoass. they can be dispensed with* Such 
a ^vi^^^t attitude tovrards the animators eofgeeU thst the ffncj no 
loQfer cnras far them. This sppsrent lack ^ csring was a theme which came 
throa|)i on seWral oocasaons in our Ascussiaos. 

Any lack of eonmntment to the literacy programme then would seem to come 
more from the supervisort and agencies than from the animators * though the 
latter too oft«D kwe thetr own moUvation when they see the apparent Tack of 
motiTStioa of those 'above* them. 



Ilieie are signs in some places that this is being ap|»reciiited. Experienced 
animators are being used id trsining and in planning new adult literacy 
pragrammee. Hioee who have already been trained are on occasion ussd as 
lesoorce pereons when tliey attend further training coursea. But much more 
can be oone to recognise these valuable persons who have given much 
committed and relatively unremunerated service to their own local communities. 
We owe it to them to use them further. Ihey *fter all our partners. 
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APPENDIX: AN URBAN GROUP 



Iptrodvcttoo 

Ahhou^ tbe main stn^r wm «iiMd at aiiimaton in niral arent, an 
onportnajty aroaa to undMtaka tba aame itu^r with a einall grcpup ol uriian 
Iftmqr animatora, thoae tttfaftd fay tha YW It ia atfuad here 

that taaching hbtncy in a tami or city ia difiarant iiroin €«Miducttng a literary 
daaa in a villafa* ibr tha nni a n y ir oomant ia oAan without any of the 
MBMft ayrtmne which an ntVan en viron mant can provide ibr liieracy. The 
r e l a v an o e of laamtnc litarncy in a town ie amch mora apparent than in a 
villafet and thua tlie motivatioii of the laamara ia Ukaly to be vary diflerent. 
And above aU it ia much aaaier to anaploy aataiatora amre than once and thus 
to build up a team of axperienoad animatore who are tied to the agency by long 
yaarm of oervice and friendahtp. Since we did not p om em any parallel urban 
froun aaainst which to teet the findinge of thia particular group of animatorB, 
we decioad to praaent the findings oo their own in an appanout to the lain 
reporl. 

Tlie proeese was sliriitly different from that employad in the main survey * TV 
study was conducted through a questionnaire. The prepared questionnajre was 
in fa^hA and was given to the animators to complete with sracie translation 
facilitiaa; but it became clear that there was some difficulty in underatonding 
the qoMtioDB. The questions were thus praeented a second time to the 
animators coUectivahr at one of their meetings* and the answers were written 
*en masae*. Some of the responses thus were similar rather than individuaL 
though no auggeationa were made by the researcher or supervisor who 
conducted the seoaaon. 

Hie questions we sought to answer through this survey were the same as those 
in the main survey: 

1. Did the animators feel that there was a distance between them and the 
learners? 

2. What are the animators* attitudes towards the learners? 

3. What are the attitudes of the animators towards the tosk? 

4. What are the attitudes of the animators towards themselves? 

5. What are the attitudes of the animators towards the agency? 

Hus report has been edited from the origioal writton by Miss R Padmini, a 
student on the Mastor's course in Adult and Continuing Education in the 
University of Madras. 




1, Dtetaooe betwmn animator* and learnen? 

animators cmm from lb* Mm* Villas'' in which their dam 



BiihA flftlm tliipva animators camt from tba asms >nUam'^ in whidi their dam 
mSihty; ene bmd an* km away (thMish ^ took hair an hour to walk to the 
conten) and the othar two IM ooam oovon kmo awav. Hiua omat of them 
worn 5 to 10 nnotoo walk aw^ from the cmtre; the reet were withm a 
lalatholy MQT bua rido from tfao 



AU tfao animatom and oU the loamert wore women. Sevea o{ the ele^ 
matriod and had famikm conoiating of from thrm to five 



All the animators axcept two belonned to the Sdmduled Caaie; all the learners 
baloQfed to the Schodulad Casta* fight of the animators were Hindus, the 
other throe were Christian; the learner groups were mostly Hindu. The age 
ranne of them animators was from 24 to 42; six were under 29 years of age. 
4 wwo between 82 and S7, and one animator was 42 years oM. (Xa the ^loie 
the loaners worn sli|^tly younger: in abt out of the ohnren contrm* an 
average of 20 learners were younger than the animator and in the rsst« an 
aYSrage of 16 learners (half the tUm) were younger than the animator, lo 
the centre taken by the animator who was 42 years old. all the learners were 
younger. 

Hie animators had no other occupation than their literacy teaching. Hie 
maionty oT the learners were dooyiistic bdpers and others wmked as daily 
cooUm. One of the learners wm a mlf employod wndor. 

The adocational Wvol of each of the animators was almost the mme. AU of 
them had taken their sdiool final examinations; and all but one of them had 
iwoei^ a certificate far the training they had rec«iv^ in the teaching of 
adulte. Two of thom knew bookbinding and held a certaficate for this. One of 
them was skilled in tailoring and puppetry. 

Tht animators also read: they were all provided with women's magaziner by 
the agency and they made use of them in their classes. Newspapers were 
obtained ior the learners. The agency also gsve them Yetram. a magazine 
specially published by the SUte Reeource Centre tor Tamil Nadu for hteracy 
animators. 

Hie animators were chosen through an informal interview conducted by the 
members of the Adult Education Committee of the YWCA and the Supervisor. 
Four of them had heard about the work from the Supervispr or another 
animator and applied for it; three of them were recommended bv the viUage 
piesident. two through another animator and the Superviaor. and one thro^^^ 
the Project Officer, All these animators had been workug with the YWCA 
without a break for a number of years ranging from two years to eight years. 

None of them did any other form of social work. Two of them were involved 
in local politics. Iliey were on the whole somewhat better off than the learners 
as well as being better educated. But some of them lived only on the meagre 
salary paid for their literacy teaching at their husbands were unemployed. 

Hie agency and the animators used the term 'village* to represent the urban 
iiluiL in which they worked, for it has many of the same characteristics and 
Mnae of the same structures at rural villages, 
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t. The aninatora sod the teaniers 

It it dMT thai Ui« aiiuMlon knew their iMnim wall Some of them took 
warm than one dnt, but thcgr iliD kMw tht Imimts by name. 

Hit aaimttora wmcm tmoffiA ham to attattia t lagietar id fHtkh the Vtlltge' 
iteiamnyliit elaiat^ Utaraqr It^ah, eocial ttatut etc were recorded* Thit 
yr enf M eJ a heee Kne maMyj of the MOege' takea prior to the etart of the 
arograane. Atteadaaoe wea aefbed ia the rtfitlar to thai the animatora 
katw the rate ef regulafity aad trrtftlaritv ef attendanee mmd drop-out rette. 
In tone daaete» an averace of 18 (out or SO) attended regolarij. Dn^MMitt 
in ettte eentree were 6 or a, ia ether oentret thi»y were 2 to 3 only. 

On tbe whole the aaimatort Mi they were being toceeetfial. Eight out of the 
eleren animatore helped half (16) of their date to become ftally literate; in tix 
oentrte, 15 of the learners acquired partial literacv tkitts, *ad ia another 5 
eeatrea, 10 of the leamert were etmi*literatet. After the ten months* pro- 
gramme, in ten ceatrts, onW 6 learners mnained eompletdy illiterate, and 
m one centre the nunrfw of illtteraies was as high as 10. Tbe performance of 
the literacy centres wag felt to be in graeral good; the involvement of the 
l e ani e r i aiiid tbe animators in the total learning process was feU. to be 
considerable. 

Hie animators were aware that eome of tbe learners came to their centres for 
other rsaaons than to learn literacy. A number came to learn about the 
availability of medical facilitiee and to get help to aohre the sanitation problemB 
in the locahiy. All of them wanted to learn handicrafts to increase their 
income levdt; almoet all of them wanted to learn eome useful and income 
generMing handicraftt like agarbathi, candle making and tewing. Some of 
tnem came to the centre to mm to fill up bank forms. In one ot the centres, 
the learners hailed from Andhra Pradesh and they wanted to learn the local 
language Tamil for functional purposes; they were employed as wage labourers. 

Other learners came to the centres to learn about transport facilities, bus 
boards, and the correct amount of their fares and wages; they don*t want to 
be cheated**. One of the animatOTS said that ber learners came to the centre 
to learn about 'society*: the area was the location of migrant workers where 
all the incomers were quite new to one another; hence they felt the need of 
knowing other people and coining dose to <me another. All the learners were 
said to be very eager to learn to write the names of their family members. 

The animators were also aware of the learners* problems. All the learners bad 
family problema, mGNit of the time due to poverty and sometimes becauae of 
noD*coH»perative in-laws and husbands. Most of the animators helped the 
learners by giving advice^ but two of the animators said that they could not 
do anything to solve the learners* problems, Ihree of the animators had guided 
their learners into starling cottage industries; this would help them to 
alleviate their poverty. One of the animators involved herself with her learners 
by foing to their houses and sharing their difficulties. She also tried to settle 
tneir disputes. Another animator mentioned thai she advised small family 
norms to overcome poverty. 

Six out of the eleven animators said that their learners did not have any major 
problem in learning. In the other centres, the pr'>blcms ranged from 
difTiculUes in remembering alphabets to difficulties iu writing and slow 



iMTtttac. Omm m^Mor mmoiimwA thmi tim Umm immtwrnd moit qtiidJy from 
Mrs ntlMr than froai Um tMchnr. In OMntrw wIiotv Tdogu wm 
tongue, Umi Uman tmA it feMrd to iMni Tuail. 



ObtlMvkobtboMiaMlovtrotttMtholouMnpoiiti^ tholovMnwore 
] tia lom Wt thv poor oooMok coaditkD OMtMi pr^^ 



lomfaH, Thus the onimoton ariod to motiiroto tbooi to 
iadoiliy to iacmoM tiMir ' 



Tbo wtiMlora and tlMjob 

AllUMO&iniototBOoidtliftttliiy Kkodthejob. that thw f at MtiiiiKtioii from 
tMdiiai tiM iUHorttUo. Six out of the okvoo mentaoaod that their cipee 
toiu^wilk ihf^ Imr^ woMda ihM hBpn. «»d th^ fek thai tfiey 
were beiaf seu|^ eller Ibr help at the tioM of their tvodblM. Three of them 
ML ooHe tionient end happy about their job. that they were doit* eooMtluiic 
to oUe awaieaeee amMg the leeraere. Oae animelor eaid^ e^^ 
happy that the enKghteni the people who are in daifaieea. On the whole aU 
the aaimatore hked the job and were qitste oontent with what they were doing. 



When asked what they did not bke about the job, the difficultiee they 
identified ranged from accotnmodation to lac^ of intereet on the nait or some 
ortheleemete. Two of the animntore me nt ioned lack of lyaoe ^ ¥sntilat>on. 
Another two mrationed ledi of aanitaiy faeibtiee. Qoarreb between the 
learners also created probleme for eome, ae did the lecfc of motivatien of eome 
of the learners. Animators approedied the >iUace* leaders to settle 
accommodation probleme, if any. One or two animators mobilssed their 
learners and took them to the City Corporatkn Office to ask for proper 
senitary facilitiee; they sgreed to work together in euch matters. 

Ilieve were however some drswbacks. The minority (8/11) of the animstors 
said that the irregular attendance of the learners made them disooursMd and 
three of them mentioned the lack of punctuahty as the cauee of their 
unbappiness; they felt thet the regular attendance of the learners moinrated 
one another. Ihe aninuitorB were aleo unhappy at the non-co-oneratioo of 
village leaders and at the lack opace. One complained that the lesrners m 
her centre wanted her to go to their homes each day and invite them 
personaily to come to the centre. 

In what ways did the animators help the learners to overcome their learmng 
problems? the response of the auimators was rsther similar. Tliey said thst 
they used visusl materials like flash carda, picture charts and flanellograph; 
the use of these msierials was taught to them during their Uleracy training. 
'Hiey aleo ssid thsi they ssked the learners to practice at home regularly to 
help their retention. 

Hie agency provided basic teaching materials Such as primers, notebooks, 
board, pencils, newspapers etc. Imy also supplied sewing machines to eome 
centres. All the animators prepared picture diarts. letter cards and card 
boards in order to faciliUte learning literacv skills. Training for preparing 
these materials was given during the initial training period. One animator 
said that she prepared supplementary readers and other materials for her 
learners. Another animator said that the used diagrams to esplsin to the 
learners. Some used story books to make the learning interesting. 
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BvsB though only three of the uimtiore had televiMii aeto at honie, ail the 
aaiflMAora waldied tel e raat edttoataoB pragranoMa; thagr alee encowagBd their 
karnara to waich the Mune, and aftarwvdt they Jitniiatil the proframiDa in 
the deea. 

AfaMBi alt the aaimalora aaid that thqr nere wiiUng to take another Uleracy 
eMrea. One raeaon far liking the Job waa that they eonld inWi their 
hoiiaAcId adhMea weO wtiide the daai henra; ainee thte Jbb had lew 
wofkiag hoitra than many other Joba, the enhnatnta had enovigh time for 
eeoki^ and the caie fardbek iomiatit coneeraa. Om nafanater homwwv cMed 
fiuni^ MMMONoperataon ae the leeeon Ibr her onwOltegneea to take another 
cowee. 11ieB^)offity of thim are Mt willing to wofkiTthm in 
two caeee the aninatori are the onhr earning membcre in »eir lamily. Ihree 
of the animatora aaid thqr we;'e wiffing to tdce Mother literacy oourae even if 
they were not paid. 

4. The aninintor and berMlf 

When aeked what •fciUa the ansmatore Mi they p onBoae i to help them with 
thetr imk, mam of them did not meotaoo the ekiUa they in &cl poaeeeeed, 



indicated that th^ were ekilM in einging. Singing practioe wae given aa a 
part of the tratttiAg comae to the animators; thoy were inetnicted to teach the 
leamera through aoogi. lliia may be the reaaon why all the animators 
mentiooed ein^ng aa an important skill 

The training cooree was dearer in^iortant to theee anfmators. lliey all felt 
that they had gatoed courage and eelf-«onftdenoe to fhet the aduU learners 
after the one month training given fcy the agency. A|>art from the einginc, 
SMne of them mentioned actSsg and six of them mid that they now pom sm ej 
teaching sfcilla, lliree of the animators mentioned doqnenoe as an amtity the>' 
pomasscJ to be a good animator^ and four of them felt that an ability to adapt 
themselvee to the surroundings waa an added <|uality to be a good animator 
which they had. 

But on the whole the animators still did not aeem to have a very high opinten 
of themaehree. Some of the animators fek that they were not eouipMd lor any 
other job and hence th^ were not eearching for anv other iob. Five of the 
eleven had sought the job of literacy animators, having heard of it from 
dtffersttt sourose eudi at project olBeer, eupervieor, village leader or another 
animator* the othera wore persuaded to take the task. Every one of the 
snimators mentioned that she was a bit reluctant in the beginning. The reason 
given was lack cf oourage and aelf*eonfidence. Two of the animators, being 
outsiders, were ecared to face their adult learners because they did not know 
how the learners would react. But after the one mmth training course, they 
gained confidence so that they could Tace the adult learners in the daasm and 
(each thent 

5. The animator and the agency 

Ihese animators clearly had a high regard for the agency for which they 
worked and looked to it for a good deal of their eontinuing support. 

All the animatora had received pre-aervice training for one month. The main 
thrust of the prMranune was preparing teadung-leaming materials and 
methoda of approa^ng adult learners. Suosequent to this* they had ton days 
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trainiiig aA the YWCA. Jhity iMrMd handicnlU *imI iMrniiy UinH fh gamM 
mod MDgB. All tlw ammtttor* fcit that they ihould hmvn had more traiainc. 



Qm a WMitinttinf haaia, the ammatora met the aapanriaor refularty. Moat of 
the animatare (10/11) aaid that thqr met the auparnaor coea ia avery tea 4aya; 
the atbar animator aaet the eoperviaor daily • thay wata from the aaom area. 



Dieee meetingi were ueuaHy coaea rn e J with taarhinff matlare - materiab and 
methode. The aaimalara danfiad their doiabU wUeh aroae in the * 



memooe. tm ammaiara ciannao inenr oouoca wm« aroae u me lea uun a. 
Idaae and guidanea about taachina handicralla ware obtained ftam the 
anperviedr One ^^^^ mentioned that aha djenimedl the karaan* naeda 
with the aupenriaor. The animatora OKpramed thair need to be akillad in puUir 



epaakanTt they would wakome oaore training. 



Apart from the euparvieor. tha anamatora clearly looked to each other fbr 
or their aitpMrt There waa a high hrval of co-oparatioa betwar«H theee 
aaimalore* All of th;»i aaoept two Hym ia nearbY nlaoae and eo thev met eadi 
other almoet every dey. Ihey ware vary halfduJ to each other. TVey talked 
about the nroblama ooneaming tha centrae and arranged Interactiim aeoeione 
among the learnart. They atjo talked about the prcblama faced bv the learners 
and how they tackled thoee proUama. .One ammatar atreeeed the n«^ of 
having the eupport from everyone, incloding the village leader*. One or two 
of them mentMmad doctora alao m a aouroe of euppoK. 

Thaee animaton claariy leU that they had mudi to ofler to the agency. All of 
them were axperiencad; they held a vary im p rea ei ve reeord in thia, with two 
to eight yaart unbroken literacy teachmg experience. But they were not 
involved in the eelectaon of the centre; thia waa d<me by tha 'village' heada 
vrith the leamera. 

Hie animatora had clear ideaa bow the work of the centres could be improved, 
llirae of them aaid that they needed audio visual equimnent to ahow films and 
documentaries to the learners; others suggeetad the uee of Uleviaion 
educational nrogrammes to faciltUte learning. Two ^ them had aaked for 
proper ventilation and more apace fc their centra. Several of them had aaked 
ror newspapers. 

All of them had ideaa about follow-up to their couraea. Pour of them suggested 
that the learners should form a union or oreaniaatton to sUrt cottage 
industries. Hiey believed that handicrafta ahould be taug;>t in audi continuing 
education classes. Tht animators had talked about the advanUges cm 
continuing education in their adult education daaaes and had encouraged the 
learners to come to claaaes even after the literacy course had finished. 

And all the animators had ideas about the devetopment of the places in which 
they taught The auggastions were mostly in the areas oT cleanliness and 
hygiene. They alao streesed immunisation and diild care. Two of them 
augeested that the eradication of auperstition and the bringing of awareness 
wmud help the development of their community. Some also suggested the 
encouragement of small scale industry and small savings. 

The agency was regarded highly by the animators: all of them had good things 
to say about the yVca. They indicated that they would like to keep in touch 
with it even alter they had finished the course. All of them would like to come 
back to tea«:h hut twee of them would prefer a permanent government job 
rather than this. 
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INTERVIBW SCHEDULE 

W« jprtel hmrn Um mhM$ (tKgiiUy aflMoM) wUdi w vmA <«ft«r 
fiio&g mi iitnuiioii) to tht afccff^ awnwy: tboM wlie hm it riMwId ad^ 
iTteMMtbrir awD BMdta&d Ml l^ttiiaBvly M HsU^ W«aitt«lvM 
wmM MM* aHmMow to ii BMP. lfc> iniMMMnrirt M»d to th» YWCA 
HfMfWMbMilMtktovMiilr ttw tracM gtody yiMtto M ^^WM itoyter 
bm toetoiiJ • MCtiM Atml whaA mdMiim utoMton hU 4om Mm 
Mdtof thiir VHmrmcj Mimatort* proinnMit: for rMMo of i^Mt* OiMe two 
ptrto of tto Hrrqr v man pctotad mm. 

NolM to tto tolOTviMMr: 

1. If poMibIt, Ukm an Mriitant with vou to rMord rMpoosM: if you take 
a ta p MMorJar, naka aura it ia ivorking brfore vou ao and toke a ipare 
Mi of adls with you. 

2. Raoord pMctody what is aaid; do Mt rawrito. 

3. Do Bot aufiaol thinga to tho aninialor to help him/bar; do not prompt. 

4. On tha otter hand, if tha animator doM not answer the queo^ion but 
■am T?iir^h^i diflarrat, thra rapeat the quattion (aomattmM using 
difiMMt wotdo) until wa gat an raawar whtdi aMmi to fit the question. 

6. SometimM you muat accept that the animator cannot answer the 
mastiM at all; in that caM* paM m to tte nert sectioii. 

6. FmI frM to ankwa tte sdbgect for yourMlf with direct or todirect 
qusatioM: do not foal tied to tte liat balow. For example* if tte 
animator makM an toterestang statem ent ^ you can wppmnant your 
enquiry by aaking bar. HVhy do you My ttetr ate 

7* On tte other hand* do Mi take too much tame; tte interview should 
not take bmgar than 46 mtoutas. 

8. PtoaM remambar ttet wa want to find out about tte atiitudM and 
opinioM of tte animator, wtet ttey thtoli ar figd* ^ ^ 

9. try to pikit this totarviaw schedule twice tefore sUrting on tte real 
raoMrch; and try to eee for yourMlf exactly what we are trying to find 
out in aadi section. 

Note: tte word Y^Ientre* used here means the class meeting. 

SECTION 1: PERSONAL DATA 

la) Collect tte following peraonal date (tick each itom as you ask item): 
name; naaoe of village they bve in; if they teve recently moved; 
gender; caato; religioo; age; whetter married or single; wbetter 
nving with parents or with hud>and; whetter in nuclear or extended 
family; number and ages of children if any. 

lb) Aak about educatton* a) at achool (even if failed or did not complete 
tte course or take the toavtog exsminatiooK b) since leaving school 
(craft courses, technical training, formal and nonformal procrammM etc), 
both certificated and non-certificated. 

Ic) Aak if ttey feel they posseM any personal skills without formal 
training. 

Id) Aak if they do much rending now st teme: if so. what? - magazines, 
newspspers* books; how do they get this msterial? do ttey terrow 
from tte librsry etc? 
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S. OCCUPATIONS AND SOCIAL STATUS 

W« wmt to kMW about tbt oecopotioM and oocud tUtus of the ammator and 
liiiAMf fiyaity! 

2a) Aak if tlio aaimalor haa any paid job 




If tlio aaimator baa any paid job tjhm than 
liar ii ia BMothlir poid or a daihr waMjobTHow 

tlMv bow worfciBg at tiMt Jobf If ttay havo roe 

job. what waa tbt jpmwkm joa? Do tiiqr work iMidt or oateide the 
TUlafo? Aftd ham mnA do thoy aam (apart frm the animator job)? If 
it ta only pait^iflM. how nmnf houra do they work? 

2b) Aak than if th^ have any UBUd jo^ * ^ aaainplo* aodal work with a 
voluntary bo6r or poUtkal orgimaation ate; if ao, how many years/ 
montha havo they bean wovkang at it? What kind of work do th^ do? 



2c) And (for women) aak them what ia the j|ob of their fatber^iaaband; (for 
0^) if their wifo haa any paid or tmpM job outaide of the home. 

2dl . . Jk rtiether any member of their fomily holds any noaition of aUtus in 
the Tillace or area around; whether thqr or memhers of their fanuly 
are mraiMra of any nllaae formal «ir uiJormal body or organisation; 
whether m enJ>ers or their family own land, and if ao, how much. 

3. THE ADULT EDUCAT10N/DEVEU>PMENT CENTRE 

We next turn to the programme they are working in as animator. 

3a) Aak them the name 6f the village in ^rtiich their animator work takes 
^Ms; if this ia diflersnt from the village they now live in, ask them 
whether they have any connection with that villaae • e.g. if they once 
lived there. How far is it from their home village? 

3b) Aak them if the Centre is held in their own home/garden or in some 
other building; whether it 's at the heart of the village/coloDy/hamlet or 
outside the village. 

3c) If the Centre is not in their own house, we want to know if it is a feng 
way from their home or if it is nearby. So aak them whether their home 
ia in the centre of the village/hamlet/oolony or on the edge; how far 
away the Centre is from where they bve; and how they gel to the 
Centre - by bua%aIk/cycle/other means 

Do they feel that the Centre is held in a place which is both ficcesf^ible 
to the leamers? and which is pyceptable to the learners? 

3d) Does the animator know if there are any other aduH education/ 
devetopment Centres in the village: if so, how many; who runs them? 
How often does the animator meet with other animators and micro-level 
development workers in the same village/area? How useful does be/she 
feel these meHings are? 

3e) Does the animator know who chose the venue for the Centre? Who chose 
the timing of the class meeting? 
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4. KNOWING THE LEABNERS 

W« want to know how Um Animitor kaowt the laanwn, ao ask him/her 



4k) How mray Imnmu are ragular attendMrs? how omdj ooow oeeaaMxially? 
how nany ha«a diopiMd out ahagaUMt? Do do! let the aaimator feok 
«i the TCgistar hoi fBt them to My what hmhtm thiaka. 



4b) Does the animaior know bow many of the leamen ere completely illiter- 
ate and how maay are acbool drop-ouU? If the animator doea Doi know. 
Bay ao. 

4e) Doaa the animator think that the JBMSpSH ^ ^ learners are <Mer or 
younffer than the animator? Perhapa the animator can give the age of 
tbeoUeat and the youngest learners in the group. 

4d) Does the numalar know what are the main occupatkms of the leamera: 
the religioo; the caste or daas of the grovp of learners? 

4e) Ask the animator to say -hfll Tltfi rtlwr tllM ^ ^ 

come to the daas lor? what else do tbev want to learn? Ask this 
question first, before you ask what the animator thinks the learners 
want to learn hteracy for; how do they want to use titeracy? 

S. THE ANIMATOR'S TASK 

Next, we want to see bow the animator thinks about the tosks involved in 
an animator. So we want to know: 



6a) la this the first time they have been an animator? Ask for details of aU 
other pravioua occasiona - dato, pUce; type of programme; length of 
tame eto 

5b) Ask the animator why they do this job. llwy will probably give you a 
general reason hke "to teach Utera*^, to do good" etc. So go on to Mk 
other ooeationa: would they do it if they were not paid? if thev got the 
oiler of anoth jt job. would they give up the taak of animator? 

5c) Ask them if they like doing the job. All of them will say 'Yes'; so try 
to aak them what it is about the job that they hke - what are the ni£e 
things, the rewarding things, the things that plesse them, make them 
feel good. Do not suggest things to them, but vou could ask what part 
of the activity of being an animator they bke the best. 

Equally, ask them about the naity things, what part of the artivity of 
bemg an animator they like the least. 

In the ebd, they may not be able to answer these two questions, so 
spend some tame on them and then pass on to the next set. 



6di Another difficult quesUon for you as interviewer. We want to know if 
they would like to be an animator again, or if they dislike the work so 
much that they will never do it again. Some of them will reply that 
they canogt be an animaior again lor <me reason or another. That is not 
the quesSon. The question is. would they to do it a^ain? Would 
they do it • in the same vUlaee? in a viUagetbey are familiar with? an 
another nearby village they do not know well? 
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6m) We want to kaow how tlwv wmt appointed no nnimotor ttiio time <not 
the ftnt time); iHiea»er ttey nvnlM Ibr the job; whether th^ naked 



nnyoM to help tbtm get the job. to l o conimend them; or whether 
OBrntoni (who?) cnma to nak tham to tnko up the Job? Were they 
tehietnat to do it when llret aahed? If ao, why? Did they haw an 
intanreew * fidtmal or infiinnal? if ao, eriio bj and iHiere? And what do 
they thhik they poaeeeaed which woold make them a good animator? 



6. TRAINING AND SUPPORT 

And now for training: not juat the Ibnnal pre-aervice and the leas fbroial 
in-aenrioe trainin| procrammea ofTered by the agency but also the on-going 
aupport they receive wnile engaged in the taak. 

6a) What ore-aeryice training did they receive? where did this take place? 
for how long? who conducted it and what hai^ened? 

What was the moot yyefii^l part cf this ivre-aervice training which helped 
them moat with their ammator*s activities? 

6b) Ask the aame queettons about ip- yw i qee training: what kind of training; 
where; how kmg; who gave it; what happened. 

What was the moat m e f ul part of this in-aervioe training which helped 
them moat with their animator's activitiea? 

6c) Ask if the animator has ever said to anyone that they would lik«.' to go 
to some more training couraes? (If you aak them if they would like io 
go to more eouraes, almoal everybody will aay Ves*; ao one teat is to see 
if they have ever expresaed this opinion to anybody else before you met 
them). 

6d) Ask how often they see their supervisor and what they talk about when 
they meet. Do these meeiinga take place during the class/iu their homes/ 
at the aupervi9or*s headquartera/ another i^ace? What was the most 
usefiil talk they ever had with their auperviaor? 

6e) And what kino of help would they hke to have -^th their class activities? 
Who could give them that help? 

7. TEACHING 

We want them to k)ok at their teaching activities; and we want to see if ibey 
are innovative, ao ask them: 

7a) What kind of resources/equipmeDt were provided for the Ceotre/cb^; 
what do they feel they need? Did the animator provide any of this for 
themselves? Does the animator have a TV set; if so, does be/she watch 
any programmes with the learners ? 

7b) What are the main difli<^^^'^ animsior has in teachin£ the learners? 
Here we want to get the animators to talk about themselves a^ teacherf^, 
not abcmt the main diflicultieft the learners have in learning (that corner 
below in 8b) ; what are their major problems in taking the class, 
instructing the learners? 
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7c) If Um uimstor hit any prdbltmt witli tbt dMS, doM Wali« lui¥« any 
Mpm or adviMff* to turn to? Who it tbtir bttl frtood (m tarat of 
bttog n taiattorl? Aik o7 3 thtm to you tboot any ptrtiailtr 
toddtnt mthtr thto a |tMral ttotenaDt: wa want to tta if thty tolk 
to aayoot to tha villaft aboiil tha data warh. 

7d) Hm tha aviator wapMd aay matorialt or ated any oavr mrthodt in 
tha daat tar thanaabaiff If ao, atfc thaaa what thaae art. Did the 
aatflwtar coMiiH tha Itantra whan mariag thit matarial or mathod? 
did tbay talk to tha aapanrter about tham? If the mwer it W. atk 
thamSrhyuotr But if tha anawar it >«t\ atk tha animator what the 
a up anr ia or aaid to rqdy. 

7a) LMking back on tha daaa, what aort of help would tha animator have 
Itkad to have faeeivad whUa they were working at animator? 

8. LEARNERS LEARNING 

Now we want to aee what the animalort think about the learners in the clatt 
at well at about the tatching. So we want you to atk the animalort: 

8a) Whether the tnimaiok* thinkt the letraert in their Centre are motivated 
to laam hieracy or whether they are reluctant leamera. If the antwer it 
*no. they doot want to learn*, then atk 'why not? why do the learners 
oome if they don*t want to learn? and how can you help them to want 
to laamr 

6b> Can the animators suagaat tome of the big difficultiet which the tearftf^ 
have to learning. Itoe we are talktog about the learners leanung. 
while to 7b) we were looking at the iaadierv teaching. Do not |irompt 
too much: if the animator cannot tee the difference, then we mutt 
aooapt tl^. 

8c> If the animator can tuggeat tome of thate big difficulties, then probe a 
little deeper: for example, if the animator tays that the learners do not 
come regularly, atk why thit it to; or if it it that the learners cannot 
remember things, atk why this it to. 

M) If the animator it able to tuggett tome of these big difliculties, ask 
htm^r if they as animators have found any way to help the learners 
to overcome these difficulties. 

9. ANIMATOR'S LEARNING 

We have nearly finiahed. We now want to see how much expenence the 
animator hat gamed and how they want to use thit experience. First the 
experience: 

9a) Does the animator have any suggestions to make as to how their Centre 
could have been better - anything at all. 

9b) Follow-up : Does the animator know if the learners plan to continue to 
meet as a group after the end of the course; and if to. will the 
animator meet the learners f » a group after the end of the course-? Has 
anyone asked the animator to continue with this same group of learners 
in a follow up progranune? 
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If Mkmi to do 00, woiiM tbo ammotor do it: * if paid; if not paid? 

Ac) Can tlia animator auggaat any fellow up which might ha uaaAil to hia/har 
group of l o ai n a i i ? 

9d) Wa want to tiy to find out what tha aniaMtor fcala about tha agancy 
which amploira o7 3 theoL So aok wbathor tha animator would like to 
koap in tonch with tha pcofiding aganqr or or gania a tkm aftar tha daaa 
haa andad - and why? or why not? 

fta) Now fcr thoir caraar what dom tha aninmtor plan to do naxl? iaha/tha 
looUng for a job? lfao« what aort of job? iVy to diatiuiiiah batwaen 
■anaral raqponaaa >aa« I want a job*; Tagua plana: yoa, rm looking for 
a taachmg poat'; and dafinito phna: >aa, IHra appliad to ... ' 

90 And finally, can tha animator auggeat any waya in which thair village 
can be improvad? What ate the developmental naada of tha villaaa? And 
doea the animator think that there are any waya in which ha/ahe could 
now help to get things done in their village? 

IC. GENERAL CONCLUSION 

By now, both you and the animatm- may be exhausted. But if they want to 
say anything else about the Centre, just let them talk and note down what 
aaems to you to be the moat important tlungs they tall you. If they talk a 
great deaf, then aay to them that they have told you many things and that 
you cannot write it all down, ao can thg tall you what are the moat 
ui^Kntant things they want to paaa on to you. Let them choof 

We wish you well with this task. 

Eliss 

Rsiyinadoss 
Rogers 

Madras. October 1987 
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